DELTA STATE UNIVERSITY: ACADEMIC ANNUAL REPORT
Academic Year 2006-07
Unit Title:  Languages and Literature



School or College: Arts and Sciences  

Unit Administrator: Dr. William S. Hays
II.
Educational Program Learning Outcome Assessment Plan 


Learner Outcomes identified for the current year. B.S.E. in English & B.A. in English with licensing preparation 


(Note: The Unit has not had a student graduate with a B.A. with licensing preparation in the past three years.)
	A. Learning Outcome

What should a graduate in the  
major know, value, or be able to do at graduation and beyond?
	B. Data Collection and Analysis

1. What assessment tools and/or methods will you use to determine achievement of the learning outcome?  2. Describe how the data from these tools and/or methods will be/have been collected.  
3. Explain the procedure to analyze the data.
	C. Results of Evaluation

What were the findings of the analysis?  
	D. Use of Evaluation Results
1. List any specific recommendations.
2. Describe changes in curriculum, courses, or procedures that are proposed or were made/ are being made as a result of the program learning outcome assessment process.

	1. Students will demonstrate the ability to critically analyze  works of major writers (mostly British and American) who compose(d) in the English language and selected works of other major writers whose works can be read in English translations, including works written for young adult readers. 
	1. PRAXIS II scores in English Language & Literature 
              and
a satisfactory grade in English 304, a capstone course for all English majors 
2. PRAXIS II scores are reported by the testing company that writes and evaluates the exam,
               and
English 304 grades are collected and reported by the instructor of the class. 

3. The goal is to reach a PRAXIS II score of 157, which is the score that is required to receive a state class A teacher license in Mississippi, 
                 and
the goal in English 304 is to make a grade of C or higher. If students meet these goals, they have reached a satisfactory SLO for this objective. 

	1. 100% of the students who took the PRAXIS II exam made a score of 157 or higher. (See Table I.)
2. 93% of the students who completed English 304 in the current year made a score of C or higher. (See Table II & Appendix A.)   
	None
None

	2. Students will demonstrate proficiency in expository writing and in the ability to determine such necessary considerations as thesis, purpose, audience, and organization. 
	1. The PRAXIS I Writing Test
                 or

The Writing Proficiency Exam

2. The company that develops, distributes, and evaluates the PRAXIS I Writing Test reports the scores to the Unit.

The DSU Office of Institutional Research reports the aggregate WPE scores to the Unit after they have been evaluated by faculty readers who are chosen from the entire full-time faculty.

3. Students who received a PRAXIS I Writing Test Score of 171 or higher (171 is the minimum score required to enter the DSU Teacher Education Program), 
                   or
students who received a CR on the Writing Proficiency Exam have demonstrated SLO proficiency in this area.  

	For the current year, 100 % of the students in the program who took the PRAXIS I Writing Test scored 172 or above. (See Table III.)
And, for the current year, 80 % or the students in the program who took the Writing Proficiency Exam received a score of CR. (See Table IV.)
	None
Students will be encouraged to attend organized help sessions prior to taking the WPE.



	3.  Students will demonstrate familiarity with research procedures and critical perspectives in the discipline.
__________________________
4. Students will demonstrate an understanding of theories and practices of language and grammar

__________________________

5. Students will demonstrate basic knowledge of the theory and practice pedagogy.


	1. A satisfactory grade in English 304, a capstone course for all English majors,
                 and
a portfolio review of selected research/analytical papers written during enrollment in the program. 

2. English 304 grades are collected and reported by the instructor of the class. 

The portfolio is maintained by the student’s advisor during the time the student is enrolled in the program.
3. The goal in English 304 is to make a grade of C or higher. If students meet this goal, they have reached a satisfactory SLO for this objective. The instructor of the class reports the grades. 
The goal of the portfolio is to collect and present several papers written by the students during the course of the program of study. Each paper must have a grade of C or higher. The advisor presents the portfolio to the Assessment Committee. The target goal is to make a score of 48 or higher out of a possible of 63.
____________________________
1. PRAXIS II scores in English Language & Literature,
                   and
  a satisfactory grade in English 406 (History and Grammars of the English Language), a capstone course for all English majors

2.  PRAXIS II scores are reported by the testing company that writes and evaluates the exam.

English 406 scores are reported by the instructor that teaches the class.
3. The goal is to reach a PRAXIS II score of 157, the score that is required to receive a state class A teacher license in Mississippi. 

The goal in English 406 is to make a grade of C or higher. If students meet this goal, they have reached a satisfactory SLO for this objective. 

1. Students will take the Principles of Learning Teaching test (PLT).

2. The company that develops, validates, and scores the test reports the scores.
3. If students score 152 or above on the test, this is considered a satisfactory SLO. (Note: a score of 152 is required to gain teacher licensing in the state of Mississippi.)


	1. 93% of the students who completed English 304 in the current year made a score of C or higher. (See Table II & Appendix A.)

2.  100% of the graduates received a successful portfolio review. (See Table V & Appendix B.)
_________________________

1. 100% of the students who took the PRAXIS II exam made a score of 157 or higher. (See Table I.) 

2. 75% of the students who completed English 406 in the current year made a score of C or higher. (See Table VI & Appendix A)   
100% of the students who took the PLT for the current year made a score of 152 or higher.

(See Table VII.)
   
	The number and type of essays in the portfolio should be increased to reflect a more comprehensive view of student skill level
The rubric used for this process is being revised to reflect more comprehensive NCTE standards. (See Appendix C.)
________________________

Students will be required to take notes on reading assignments prior to attending the lectures/discussions on the material.
A rubric will be designed to evaluate actual classroom performance of student teachers.





                                     Table I
                        PRAXIS II Scores for DSU English Majors
Year

Candidates
Range

Average Score      Pass Rate

2003-04
         7
           161-182
      170.14
           100%

2004-05
       11
           159-177
      168
           100%

2005-06
         2
           159-172
      165.5
           100%

2006-07
         6
           159-190
      176.66
           100%

                                                Table II

                           Grades Reported from English 304 Classes
Year*

Total # of Students            Total # of Students                Per cent    
      

                                                              with a Grade of C or Higher   Reaching Goal

2004


12


           7
                      58%

2005


15


         12

          80%
2006


14


         13

          93%
*Note: Class is taught only in the Fall Term.
                                         Table III
                              PRAXIS I Writing Test Results
Year
           Total # of Students
       Total # of Students Who            Per cent
                                                                                     Reached the Target          Reaching Goal

                                                                              Score of 172
2006-07 

  9                                                9                                 100%

                                          Table IV
                  WPE Results for Undergraduate English Majors
Year 
       # Taking Exam
   Number Receiving Credit
   % Receiving Credit

2005-06
    10


    9



90%

2006-07
      5                                4                                          80%
                                          Table V
                      Portfolio Review for Senior English Majors
Year
           # Receiving Reviews                    # Reaching Target       % Reaching   
                  by the Assessment Committee        Goal of 48 or Higher    Target Goal

2005-06

      5



      5                               100%

2006-07

      9



      9                               100%
                                          Table VI
                     Grades Reported from English 406 Classes
Year*

Total # of Students
       Total # of Students

Per cent 

                                                            With a Grade of C or Higher     Reaching Goal

2005


15

                     13


 86%
2006


13


         10


77%

2007


20


         15


75%

*Note: Class is offered only in the Spring Term.
                                          Table VII
                    PLT Scores for DSU English Majors
Year

Candidates 
Range
        Average Score
Pass Rate

2003-04
        7             162-180
   170.57            100%

2004-05                 11             153-172               164.72
  100%

2005-06                   2             163-166
    164.72
  100%

2006-07
        6             163-171
    168.16           100%
      II. Educational Program Learning Outcome Assessment Plan 
 Learner Outcomes identified for the current year:  B.A. in English

	A. Learning Outcome

What should a graduate in the 
major know, value, or be able to do at graduation and beyond?
	B. Data Collection and Analysis

1. What assessment tools and/or methods will you use to determine achievement of the learning outcome?  2. Describe how the data from these tools and/or methods will be/have been collected.  
3. Explain the procedure to analyze the data.
	C. Results of Evaluation

What were the findings of the analysis?  
	D. Use of Evaluation Results
1. List any specific recommendations.
2. Describe changes in curriculum, courses, or procedures that are proposed or were made/ are being made as a result of the program learning outcome assessment process.

	1. Students will demonstrate the ability to critically analyze works of major writers (mostly British and American) who composed in the English language and selected works of other major writers whose works can be read in English translations.
	1. A satisfactory grade in English 304, a capstone course for all English majors

2.  English 304 scores are collected and reported by the instructor of the class.
3. The goal is to make a grade of C or higher in English 304. Students who reach this goal have had a satisfactory SLO.
	93% of the students who took English 304 in the current year made a grade of C or higher. (See Table VIII & Appendix A.)
	In academic year 2007-08, the Assessment Committee will study the possibility of adding a nationally recognized standardized exam as a requirement for students seeking a B.A. in English to help measure SLO’s in this area. The committee will study the PRAXIS II exam, the ETS major fields test, and other similar exams, and then the committee will make a recommendation to the entire English faculty.

	2. Students will demonstrate proficiency in expository writing and the ability to determine such necessary considerations as thesis, purpose, audience, and organization.
	1.  B.A. students generally take the Writing Proficiency Exam.

2.  The DSU Office of Institutional Research reports the aggregate WPE scores to the Unit after they have been evaluated by faculty readers chosen from the entire full-time faculty.

3. Students who receive a CR on the WPE have demonstrated SLO proficiency in this area. 
	For the current year, 80% of the students in the program who took the Writing Proficiency Exam received a score of CR.  (See Table IX.)


	Students will be encouraged to attend the preparation sessions prior to taking the WPE.

	3. Students will demonstrate familiarity with research procedures and critical perspectives in the discipline.

4.  Students will demonstrate an understanding of theories and practices of language and grammar.
	1.  A satisfactory grade in English 304, a capstone course for all English majors,
               and

 a portfolio review of selected research/analytical papers written while enrolled in the program

2.  The English 304 grades are collected and reported by the instructor in the course.

     The portfolio is maintained by the student’s advisor during the time the student is enrolled in the program.

3.  The goal of English 304 is to make a grade of C or higher. If students meet this goal, they have had a satisfactory SLO.

      The goal of the portfolio is to collect and present several papers written by the students during the course of the program of study. Each paper must have a grade of C or higher. The advisor presents the portfolio to the Assessment Committee.

1.  A satisfactory grade in English 406 (History and Grammars of the English Language), a capstone course for all English majors

2.  English 406 scores are reported by the instructor who teaches the class.

3.  The goal in English 406 is to make a grade of C or higher. If students reach this goal, they have met a satisfactory SLO for this objective.


	93% of the students who completed English 304 in the current year made a grade of C or higher. (See Table VIII & Appendix A.)
100% of the graduates in the current year received a successful portfolio review. (See Table X & Appendix B.)

75 % of the students who completed English 406 in the current year made a score of C or higher.  (See Table XI & Appendix A.)


	That the number and type of essays in the portfolio be increased to reflect a more comprehensive view of 

student skill level

Students will be required to take notes on reading assignments prior to attending the lectures/discussions on the material.




                                          Table VIII
                           Grades Reported from English 304 Classes
Year*

Total # of Students            Total # of Students                Per cent    
      

                                                              with a Grade of C or Higher   Reaching Goal

2004


12


           7
                      58%

2005


15


         12

          80%
2006


14


         13

          93%
*Note: Class is taught only in the Fall Term.
                                           Table IX
                  WPE Results for Undergraduate English Majors
Year 
       # Taking Exam
   # Receiving Credit
   % Receiving Credit

2005-06
    10


    9



90%

2006-07
      5                                4                                          80%
                                          Table X
                      Portfolio Review for Senior English Majors
Year
           # Receiving Reviews                    # Reaching Target       % Reaching   
                  by the Assessment Committee        Goal of 48 or Higher    Target Goal

2005-06

      5



      5                               100%

2006-07

      9



      9                               100%
                                          Table XI
                     Grades Reported from English 406 Classes
Year*

Total # of Students
       Total # of Students

Per cent 

                                                            With a Grade of C or Higher     Reaching Goal

2005


15

                     13


 86%
2006


13


         10


77%

2007


20


         15


75%

*Note: Class is offered only in the Spring Term.
II. Educational Program Learning Outcome Assessment Plan
     Learner Outcomes identified for the current year: M. Ed. in Education (English Emphasis)

	A. Learning Outcome

What should a graduate in the 
major know, value, or be able to do at graduation and beyond?
	B. Data Collection and Analysis

1. What assessment tools and/or methods will you use to determine achievement of the learning outcome?  2. Describe how the data from these tools and/or methods will be/have been collected.  
3. Explain the procedure to analyze the data.
	C. Results of Evaluation

What were the findings of the analysis?  
	D. Use of Evaluation Results
1. List any specific recommendations.
2. Describe changes in curriculum, courses, or procedures that are proposed or were made/ are being made as a result of the program learning outcome assessment process.

	1. Students will demonstrate an advanced and comprehensive understanding of the works of major writers of British and American literature.
	1. An oral comprehensive exam designed and administered by three professors on the graduate English faculty  

2.  The chair of the three person examining committee reports the results of the exam.

3.  The goal is to receive an evaluation of “pass” on the exam. Students who receive this score will have had a satisfactory SLO.
	For the current year, 100% of the students who took the comprehensive graduate exam received a passing score. (See Table XII & Appendix D.)


	In the future, students will be asked to have a greater familiarity with the required reading list for the exam.

The rubric shown in Appendix D is being revised by the Assessment Committee in order to show differentiating levels of performance. 

	2. Students will demonstrate an advanced ability to write literary analysis essays on works of literature 
	1.  A graduate-level writing proficiency exam

2.  The Graduate Committee designs and administers the exam and reports the results.

3.  Students who receive a passing score on this exam have had a satisfactory SLO
	For the current year, 100% of the students who took the exam made a passing score. (See Table XIII.)
	When students do not pass the exam, the Graduate Committee will explore additional methods to remedy the deficiency. Currently, the student is usually required to take an undergraduate class that focuses on the critical analysis of literature.

	3.  Demonstrate proficiency in the teaching various methods of literature and composition.
	1. A graduate-level portfolio documenting clinical field experience

2.  The portfolio is maintained by the student and reported to the Graduate Committee.

3.  The portfolio is evaluated by the Graduate Committee by use of a rubric. 
	This assessment tool was implemented in the Fall of 2006. Currently, two students are building a clinical field experience portfolio. (See Appendix E.)
	Once the first portfolios are evaluated, the graduate committee will be better able to asses this method of evaluation.


                                             Table XII
                      M. Ed. Oral Comprehensive Exam

Year              Candidates
Total # Receiving Credit     Pass Rate

2005-06                 2

               2                                 100%
2006-07
      5                               5                                 100%

                                        Table XIII
Graduate Writing Proficiency Exam for M. Ed. Candidates in English

Year
         Candidates
Total # Receiving Credit   Pass Rate

2006-07
     2                                 2                                 100%                                        


II.
Educational Program Learning Outcome Assessment Plan 

           Learner Outcomes identified for the current year:  B.A. in Journalism

	A. Learning Outcome

What should a graduate in the 

major know, value, or be able to do at graduation and beyond?
	B. Data Collection and Analysis

1. What assessment tools and/or methods will you use to determine achievement of the learning outcome?  2. Describe how the data from these tools and/or methods will be/have been collected.  

3. Explain the procedure to analyze the data.
	C. Results of Evaluation

What were the findings of the analysis?  
	D. Use of Evaluation Results

1. List any specific recommendations.
2. Describe changes in curriculum, courses, or procedures that are proposed or were made/ are being made as a result of the program learning outcome assessment process.

	Demonstrate mastery of researching, interviewing, writing, and publishing news and feature stories 
	1.  Review of The Delta Statement, the student newspaper, by the Publications Analysis Team

The Associated Press Stylebook is used to measure professional usage and legal performance.
Ethical standards are measured using the “Statement of Principles” of the American Society of Newspaper Editors.
2.  Student portfolios 

Journalism faculty maintains folders of unpublished work to measure progress for each journalism student enrolled in writing courses and encourages students to submit their best articles for regional and national publication. Only the best published work is assigned to the professional portfolio.

3. Employer evaluations
	1. Recommended improved teamwork and establishment of distinct editorial tasks and sections

Recommended that regular editorial meetings be established to critique both team and individual performance as related to editorial content, style, and ethical standards
2. Samples of best published work selected from student portfolios for entrance in Mississippi Press Association state awards

3. Strong employer evaluations of interns. All student interns working for regional employers during the 2006-07 academic year received very favorable employer evaluations.
	1. Staff positions designated for layout, copy, photography, lifestyles, entertainment and sports editors should take responsibility for their designated task/section.
Weekly editorial meetings held to troubleshoot issues of team and individual performance, editorial content, style, and ethical standards

2. In competition judged by the Mississippi Press Association,  Delta State journalism students won eight state awards, including three first place awards.
3. Students were employed during summer 2006 at local newspapers, as well as on a national magazine. Opportunities for student internships are considerably enhanced by the participation of a journalism advisory board comprised of professionals from the region.

	Explain the relationship between the media and the law and understand the ethical responsibilities of journalists
	Essays written in the Media & Law class, required for the major, are included in the portfolio.

Journalism faculty score and evaluate mastery of legal and ethical aspects in writing and editing courses.
	Continued attendance at off-campus seminars on journalism ethics and legal issues is recommended; including knowledge of the most recent legal and ethical issues is essential to all editors of campus newspapers.
	Professional networking is ongoing through active participation in workshops and conferences hosted by national and state organizations, including the Associated Press, College Media Advisors and the Student Law Press Association, the Mississippi Scholastic Press Association, and the Mississippi State Press Association.  During 2006-07, The Delta Statement advisor and editors attended workshops in Washington D.C. and Nashville, as well as state journalism events in Oxford and Jackson.

	
	
	
	


       II. Educational Program Learning Outcome Assessment Plan
                Learner Outcomes identified for the current year: BA in Modern Foreign Language (French, German & Spanish)  
	A. Learning Outcome

What should a graduate in the 

Modern Foreign Languages 
major know, value, or be able to do at graduation and beyond?
	B. Data Collection and Analysis

1. What assessment tools and/or methods will you use to determine achievement of the learning outcome?  2. Describe how the data from these tools and/or methods will be/have been collected.  
3. Explain the procedure to analyze the data.
	C. Results of Evaluation

What were the findings of the analysis?  
	D. Use of Evaluation Results
1.List any specific recommendations.
2. Describe changes in curriculum, courses, or procedures that are proposed or were made/ are being made as a result of the program learning outcome assessment process.

	Students will understand the contributions of major French, German, or Spanish writers and their works as well as the historical context in which they were written.
	Foreign Language faculty used rubrics to score and evaluate oral and written work by students.  The rubrics evaluated not only oral and written work in the target language, but also content.  The Foreign Language faculty adapted the rubrics created by Dr. Marilyn Schultz and followed common goals in scoring and evaluating. 


	Students were clearer about the expectations for individual assignments and about the courses through the use of rubrics. As a result of this evaluation, their work was more consistent.

Because faculty used rubrics, their grading was also more consistent and allowed for more consistency in department goals. 

Rubrics need to be continually evaluated and reworked for appropriateness and changing assessment needs.
	The Analysis Team decided to weigh some elements such as target language proficiency slightly higher than historical context.

	Students will demonstrate proficiency in oral comprehension and expository writing in the target language and in the ability to determine how such necessary considerations as thesis, purpose, audience, and organization relate to their major.
	The Foreign Language faculty used rubrics to score and evaluate oral and written work by students.  These rubrics evaluated not only oral and written work in the target language, but also content and process.  The Foreign Language faculty adapted the rubrics created by Dr. Marilyn Schultz and followed common goals in scoring and evaluating. 

The rubrics were also used for the language laboratory element. Language laboratory work is required but is out-of-class time.
	Students were clearer in the expectations of individual assignments and the courses through the use of rubrics. As a result of this, their work was more consistent.

Since faculty used rubrics their grading was also more consistent and allowed for more consistency in department goals. 

Rubrics need to be continually evaluated and reworked for appropriateness and changing assessment needs
	The Analysis Team decided to weigh some elements such as target language proficiency slightly higher than organization.

	The Foreign Language faculty used rubrics to score and evaluate oral and written work by students.  The rubrics not only evaluated oral and written work in the target language, but also research procedures, process, and content.  The Foreign Language faculty adapted the rubrics created by Dr. Marilyn Schultz and followed common goals in scoring and evaluating


	Students were clearer about the expectations for individual assignments and about the courses through the use of rubrics. As a result of this clarity, their work was more consistent.

Because faculty used rubrics, their grading was also more consistent and allowed for more consistency in department goals. 

Rubrics need to be continually evaluated and reworked for appropriateness and changing assessment needs
	Since these are foreign language classes the Analysis Team decided to weigh target language proficiency slightly higher than research procedures.
	None



II.
Educational Program Learning Outcome Assessment Plan 

These are Learner Outcomes identified for the current year: B.A. in Communication Studies and Theatre Arts 

	Learning Outcome

What should a graduate in Communication Studies and Theatre Arts know, value, or be able to do at graduation and beyond?
	Data Collection and Analysis

1. What assessment tools and/or methods will you use to determine achievement of the learning outcome?  2. Describe how the data from these tools and/or methods will be collected. 3.  Explain the procedure to analyze the data.
	Results of Evaluation

What were the findings of the analysis? 
	Use of Evaluation Results

1.List any specific recommendations.
2. Describe changes in curriculum, courses, or procedures that are proposed or were made/ are being made as a result of the program learning outcome assessment process.

	Display effective public presentation skills.

.
	Communication: Evaluation form (from a computer program called SpeechGrader) used to evaluate informative and persuasive speeches: rankings are used to evaluate public speaking skills in a number of areas, including content, organization, and delivery.

Theatre: Student/faculty critiques of performances: theatre students are evaluated on four areas related to acting (projection, enunciation, stage movement, and character motivation). The evaluation is based on a quantitative ranking scale (“excellent” to “poor”) with the option of responding to qualitative questions. 
	Communication: Many students lack basic organizational/outlining and research skills. Recommendation: The development of more in-class exercises that help students learn how to organize and outline material in a more effectively. 

Theatre: Knowledge of various approaches to stage movement (body language) for character is lacking. Recommendation:  More emphasis on stage movement workshop activities.


	Communication: Add at least 1-2 class periods to focus on how to organize/ outline materials; mandate student speakers submit research portfolio before delivering an assigned speech.

Theatre:  Improvisational techniques will be incorporated into rehearsal times.



	Display excellent written communication skills in all areas, including theatre.
	Outlines, research projects, and short-answer/essay exams
Communication and Theatre: organization, content, grammar, evidence in research paper; responses to short-answer essay questions must satisfy three criteria: accuracy, clarity and completeness.  


	Communication and Theatre: Many students still display poor writing skills (organizational skills, development of arguments, use of evidence, grammar, paragraph formation, etc.)

Recommendation: Incorporate more (re)writing opportunities for the purposes of evaluating student progress.


	Communication and Theatre: A writing rubric was disseminated in most communication/theatre courses that linked level of writing proficiency to grades; students were required to submit multiple drafts of a paper assignment for review by the instructor.

	
	
	
	

	Use technology effectively in public speaking situations and theatrical performances.

Demonstrate effective directing skills
	Communication: Oral presentations w/ PowerPoint (PP) Students are evaluated on their ability to use the technology effectively in public settings (the criteria include: clarity of information, relevance of PP to topic, proper sequencing of slides, correct information on slides, and visual appea).

Theatre: Designing and implementing effective use of sound and lighting. Written and oral feedback are received from student/faculty responses and ACTF adjudication. 

Theatre:  After instruction in Directing class, a student should be required to present a one-act or full length play.  Based on specific merits and weaknesses exhibited in the performance/s, a targeted discussion should follow the show/s.  In addition to audience reaction and feedback, a grade will reflect the student’s efforts as director. 


	Communication: Many students still have problems with lack of preparation, organization of material, proper display of items on slides, & inadequate knowledge of equipment.

Recommendation: Incorporate more class time to discuss how to use PP in public presentations.

Theatre: Students have inadequate knowledge of lighting and sound techniques. Recommendation: Hire experts who will be able to conduct workshops designed to give students more intensive training in the technical aspects of theatre.

Theatre:  Although findings at this point are mere projections, it is assumed that after participation either in the technical or acting aspects of performance and instruction in a directing class, students will exhibit effective skills as directors. 
	Communication:  Add a class period to clarify appropriate/inappropriate use of PP; create a mini-speech assignment that requires students to develop a mini PP presentation (1 minute) for instructor critique.

Theatre: Contact DMI (Delta Music Institute) Director and to establish training workshops conducted by DMI for students enrolled in THE 339: Dramatic Production Techniques; arrange lighting workshops conducted by Mark Wise, lighting consultant, and/or by students trained at BPAC by professional lighting consultants.

Theatre:  Because several students will need training in directing techniques, before graduation, time for teaching a directing class and monitoring rehearsals in a directing internship should be incorporated into the instructor’s curriculum.


              Note:  Exit surveys conducted by the DSU Office of Institutional Research indicate a high level of satisfaction of graduates with their respective programs in Languages and Literature. The most revealing response was to the question, “[The] overall quality of this department is…”.  (Graduates answered on a scale of 1 to 4 with one being a score of excellent and 4 being poor.)


Graduate satisfaction rating for Languages and Literature was:

Spring 2006
1.6

Fall 2006 
1.8
  III. Division/Department Goals for the Current Year 

           (This is a report on progress towards goals for the current year.  These are operational goals for the Unit that are NOT tied directly 

            to student learning outcomes which are reported in the table above.  An example might be implementation of a development 

            campaign in conjunction with the DSU Foundation to raise monies for faculty research and travel)

A.
Goal # 1: The Unit is scheduled to return to a renovated Kethley Hall in mid July, a major goal of the current year. 


 



1. Institutional Goal which was supported by this goal: 

SP Goal # 3: “The university community will benefit from better communication, effective operational and administrative systems, an optimal work environment and a performance-responsive reward structure.”

2. Evaluation Procedure(s): By use of informal survey of faculty…

3. Actual Results of Evaluation: Faculty morale has increased because of anticipated improved working conditions. Furthermore, faculty feel empowered because they were made part of the decision making process in terms of selected improvements to the building.  Also, delivery of instruction will be enhanced by use of high tech equipment.

4. Use of Evaluation Results:  The Unit will increase the ways that faculty will be invested in the operational decision making process. 
B.    
Goal #2: Completion and dedication of the Wayne Thompson Journalism Lab in the Union Building. Fall 2006
          1. Institutional Goal which was supported by this goal: 

SP Goal # 1 “Enhanced academic programs will ensure that graduates are well prepared for successful careers and ready to contribute to the civic life of the community.”   (Note: the Lab was not dedicated as planned. Phase I was completed; however, the dedication was postponed because the project was expanded to include renovation of a classroom that is connected to the Lab.  Phase II is scheduled to begin construction in the summer of 2007. Once phase II is completed, the dedication will take place. 

2. Evaluation Procedure(s):   A survey of professional journalists 

3. Actual Results of Evaluation: Pending completion of the survey…

4. Use of Evaluation Results: Pending completion of the survey…
IV.   Data and information for department:  (include narrative of programmatic scope; data)




    Number of Graduates for all programs in the Unit
The total number of students earning degrees in all undergraduate programs in the Unit increased by 42% for the current year over 2005-06.  The number of students earning degrees in the M.Ed. program increased by 150% for the current year over 2005-05. These numbers reflect a healthy quantitative trend.  Moreover, the undergraduate credit hour production for the Unit increased by 8% in the current year over 2005-06.  This increase can be essentially attributed to the dual credit program for advanced and honor students at high schools in the service area. In the future, the Unit will continue to pursue this market aggressively. However, in no case will academic standards be sacrificed in order to increase enrollment.   





Undergraduate


Graduate

2006-07
                                    19



       5










       









2005-06



11



       2
2004-05



19



       2
2003-04



15



       3
2002-03



14



       3

2001-02



22



       3

2000-01



  9


                   3
Credit Hour Production




Undergraduate


Graduate
Fall 2006


         5665



      61
Summer 2006

           906



    111

Spring 2006


          4166



      65

Fall 2005


          5207



      86

Summer 2005

            791



      48

Spring 2005


          4099



      42
Majors for all programs in the Unit




Undergraduate


Graduate

 Spring 2007


         115



      16

 Fall 2006


         117                                                   16

 Spring 2006

                       79



        6

 Fall 2005


           86



      12

 Spring 2005


           79



        6

V.    Personnel: 20 full-time faculty; 1 part-time faculty; 5 part-time faculty adjuncts; 1 full-time secretary; 1 coordinator of  the Diane Stewart Foreign Language Laboratory (a ¾-time position)          
Noteworthy activities and accomplishments:   (In addition to an overview or mention of specific achievements/awards, you could also reference appendices that include Faculty Activity Reports)
      Faculty

· John Ford won a DSU Foundation Prize for Excellence in Research.

· Marilyn Schultz was nominated for a DSU Foundation Prize for Excellence in Teaching.
· John Pursley published two books of poetry.

· Dorothy Shawhan delivered the December 2006 DSU Commencement Address.

· Clint Tibbs’ dissertation has been accepted for publication.

· The Unit sponsored a poetry reading and book singing by Ava Haymon.

· Karen Bell was appointed the new Director of the DSU Honors Program.

· In September 2006, Kitty Burgos was selected the DSU staff employee of the month.

· Karen Bell and Susan Allen Ford have been awarded NEH Summer Seminar grants.

· The 20th edition of Tapestry, the Languages and Literature faculty journal, was published, thus reaching a major milestone.
· James Tomek received a 35 year DSU service award & Yvonne Bryan Tomek received a 25 year service award.  

· Division personnel published 60 scholarly or creative works.

· Division personnel presented 55 scholarly or creative works at professional conferences.
· Division personnel won 12 awards for teaching, creative writing, and scholarship.

· Division personnel had 10 grant proposals funded.

Student
· 100% of the students who graduated in the BSE program in English in the current year have either secured professional                                                                                                      employment or have been admitted to graduate school. (Five have jobs, and one is going directly into a M.A. in English at Mississippi State.)
· Five students from the Division were tapped to join Omicron Delta Kappa, a national leadership honor society.

· Ten students form the Division were initiated into LIT, a national honor society for students of literature.
· Three alumni graduated from law school in May of 2007.

· Eight journalism students won awards in Mississippi Press Association Better Newspaper Contest, including three first place                                                                                                                      winners.
· Two students who graduated in May of 2007 were honored with receiving a Second Diploma.
· One student in the Division published a guest editorial in the Clarion-Ledger, a newspaper with state-wide circulation. 
· One student won a Butler Scholarship for creative writing and the Gwin Scholarship for “outstanding accomplishments in the                                                                                                  study of literature.”  Both awards are given by Mississippi State University to students who are entering the M.A. program in English.  
· Six students in the Division attended the Southern Literary Festival at Rhodes College 
· Seven students and  two faculty in the Division went to London in March as part of a class, Theatre Tour of London
· One alumnus graduated with an M.A. in English from Clark University in December of 2006.

· One alumnus was accepted into the Ph.D. in Comparative Literature at Columbia University.

New position(s) requested, with justification:
The Division hired three new full-time faculty members and one new adjunct instructor for 2006-07.

      John Pursley and Jeff Smithpeters were hired as Assistant Professors of English; Don A. “Chip” Mitchell was hired as a Visiting Instructor of English, and Clint Tibbs was hired as an adjunct Instructor of Philosophy. The three English teachers were hired to fill vacancies in the Division due to retirement or resignation.   

Recommended change of status
1) Don A. Mitchell from Visiting Instructor of English to Assistant Professor of English in tenure track

2) Steven King from Professor of Speech Communication to Professor of Communication Studies

3) Sally Paulson from Instructor of Speech Communication to Instructor of Communication Studies 

VI.
Degree Program Addition/Deletions and/or Major Curriculum Changes:              

Changes made in the past year
         1)   The name of the Department of Speech Communication and Theatre Arts was changed to the Department of Communication Studies and Theatre Arts.
         2)   Advanced Photojournalism was added to the journalism course offerings. 

Recommended changes for the coming year(s):   


1)  To change the course description of English 220 to read “…May be repeated for a maximum of 4 hours credit. 1”

2)  To eliminate English 221, 222, & 223 from the course offerings


3)  To eliminate Speech 111, 112, 211, & 212 from the course offerings

VII.   Division/Department Goals for Coming Year 

   (This is a statement of goals for the coming year.  These are operational goals for the units that are NOT tied directly to student 

    learning outcomes.  These goals may be repeated ones from current year, in addition to any your unit may have determined
    necessary for the future.)

A.
Goal # 1: The Unit will upgrade its Web Site.   

1. Institutional Goal(s) supported by this goal: 
         SP Goal # 3: “The university community will benefit from better communication…” 
2. Expected Results:  Recruiting will be improved, and advising will be enhanced.   
3. Evaluation Procedure(s): Faculty will be surveyed and asked for comments and recommendations for further improvement.

4. Use of Evaluation Results: The recommendations from the survey will be studied and be used for further improvements.
B.     Goal #2: The unit will host a reading and book signing by Natasha Terthewey, the 2007 winner of the Pulitzer Prize for poetry.   

1. Institutional Goal(s) supported by this goal: 
SP Goal # 5: “The citizens of the region will benefit from increases in university outreach, service, and partnership         initiatives.” 
2. Expected Results: A large group of students, university personnel, and members of the community will benefit from engagement in a rare artistic event.  


3. Evaluation Procedure(s): Feedback from students, faculty, and community members
4. Use of Evaluation Results: To build momentum for similar events in the future, and perhaps to assist with fund raising efforts with possible donors 

C.    Goal #3: Faculty in the Unit will increase participation in workshops offered by OIT for enhancing technology assisted 

         instruction.                                                                                                        

         1. Institutional Goal(s) supported by this goal: 
QEP Goal # 2 “Delta State University will enhance student engagement through increased use of technology and web-based             communication in classroom activities and assignments.”  
2. Expected Results: Technology assisted instruction will increase in the Unit.
3. Evaluation Procedure(s):  Faculty will evaluate the quality and utility of the workshops they attend in terms of direct                                                  application to enhancement of classroom instruction.
4. Use of Evaluation Results: Other faculty in the Division can be more selective about the OIT workshops that they attend in                                                       the future.
APPENDIX A
ENGLISH DEPARTMENT

GRADING RUBRIC

The bulleted elements of each grade may not be represented with each assessment within the course.  However, when all coursework assessments are considered, each grade would represent the bulleted qualities, although the list is not exhaustive.  Most qualities are intended to apply to each grade.

A

This grade represents excellent to distinguished work for the course.
· The work exceeds what is ordinarily expected in scope and depth.
· The work shows originality and creativity and/or demonstrates sound critical thinking.
· The work may demonstrate application of concepts studied to new situations; there is willingness for risk-taking to tackle challenging problems.
· The work demonstrates mastery of the material; it is organized and complete.
· The argument, analysis, or problem-solving is complex.
· Writing and logic flow smoothly.
· The work contains few, if any, errors.
B


This grade represents work that exceeds the basic expectations for the course.

· The work demonstrates insight and critical thinking.
· The work is organized, clear, and generally correct in analysis and/or facts; it is complete and reasonably thorough.
· The work demonstrates a solid understanding of the material covered by the assignment.
· The work demonstrates sound problem-solving skills; there is evidence of some risk-taking.
· The structure is sound and logical, but the work may lack depth in some parts of the argument.
· The work contains few errors.
C


The work is competent, generally satisfying expectations, but reveals some gaps in student understanding, mastery, or presentation for the course.

· The work satisfies the major requirements for the assignment.
· The work demonstrates competent problem-solving skills; it may manage straightforward problems well but have problems making connections and/or applying concepts to new situations.
· The work may leave some questions about understanding of parts of the course material because it is not quite complete or because there are noticeable oversights.  It is less thorough and lacks details.
· The work is generally correct but contains some organizational or structural problems.
· The ideas have merit, but they may not be clearly presented or fully developed.
· The ideas may be obvious or somewhat superficial.
· The work may be weakened by grammar or punctuation errors.
D


The work is of a poor quality; it is substandard in several areas for the course.

· The work may not satisfy all requirements for the assignment. 

· The work contains serious flaws in logic or omissions of information.
· The work reflects noticeable gaps in mastering the material and concepts studied.
· The work reflects oversight or incomplete analysis.
· The thinking is flawed except for that on the most basic of problems.
· The work may be unclear and poorly organized.
· The work may be disrupted with grammar or mechanical errors.
F


The work is not acceptable; it is substandard in many areas for the course.
· The work does not achieve the goals of the assignment.
· The work reflects little understanding of the material and concepts studied.
· The work contains serious errors, oversights, incomplete analysis, or carelessness.  There is little evidence of the ability to recall information and relate it to the concepts studied.
· The work is incomplete and/or provides evidence of little thought.
· The work may not address the assignment.
· The work may be disrupted with serious errors in grammar and mechanics.
APPENDIX B
Delta State University—Assessment #2

April 17, 2006

Rubric A for English Education Portfolio Contents

Criteria


Exemplary

    Satisfactory
Incomplete        Score

Selection of Artifacts     All artifacts are clearly           Most artifacts are                Few artifacts

                                                 and directly related to             related to the purpose         are related to

                                                 portfolio. (9)                             of the portfolio. (6)              purpose of the

                                                                                                                                                   portfolio. (3)
                                                The portfolio reflects the         There is no more than        There are problems 

                                                ability to follow instructions.   one error in following         with following

                                                                  (3)                              instructions.                        Instructions.

                                                                                                                (2)                                   (1)
Reflections                    The context for each                  The context for most         The context for

                                                artifact is clearly                        artifacts is clearly              several artifacts

                                                explained. (9)                              explained. (6)                     lacks clarity. (3)

A
                                                 The reflection illustrates        Most of the reflection         Some of the
                                                  the ability to                           illustrates the ability           reflection
                                                  effectively critique                  to effectively critique         illustrates ability
                                                  work and provide                   work and provide              to effectively
                                                  suggestions for                        suggestions for                    critique work
                                                  constructive practical            constructive practical        and provide
                                                  alternatives. (9)                      alternatives.  (6)                  suggestions for

                                                                                                                                                constructive

                                                                                                                                                 practical alternatives.

                                                                                                                                                   (3)

                                                 The reflection includes           The reflection includes       Some of the specific

                                                  specific descriptions               specific descriptions           descriptions  

                                                  that distinguishes between    that distinguishes between  that distinguishes between

                                                  weak and strong papers;       weak and strong papers      weak and strong papers

                                                  depth of explanation              but the explanation may      but the explanation fails

                                                  of growth is impressive.          lack some depth in              to illustrate growth.     

                                                                   (9)                             illustrating growth.

                                                                                                               (6)                                  (3)

                                                 The second reflection              The second reflection           The second reflection

                                                 clearly addresses the                addresses the standards       sometimes addresses

                                                 standards and explains            but may not always              the standards but may not
   B                                            how the portfolio                      clearly illustrate how           clearly illustrate how

                                                  contents demonstrate              contents demonstrate           contents demonstrate

                                                  satisfying the standards.         satisfying the standards.       satisfying the standards.

                                                                (9)                                          (6)                                    (3)

DSU Assessment #2 Continued

B                                                          The second reflection             The second reflection    The second   

                                                             also explains clearly how       explains adequately        reflection 

                                                             this knowledge will                 how this knowledge       provides only     

                                                             promote success in                  will promote success     some unformed

                                                             achieving goals.                       in achieving                    notion of how

                                                                                                               goals.                               this knowledge

                                                                     (9)                                                                              will promote

                                                                                                                    (6)                               achieving goals.

                                                                                                                                                                 (3)

Writing Mechanics/Usage                 The text has no disruptive      The text may have       Errors cause some     

                                                             patterns of errors.                   No more than one        disruption in 

                                                                     (5)                                     disruptive pattern        reading text.

                                                                                                               of errors. 

                                                                                                                      (3)                                     (1)  

Reviewer’s comments:

Interpretation of Scores

A---Exemplary:  59-63

B—Satisfactory:  37-59

Partially satisfactory or incomplete portfolios need to be resubmitted—less than 48 points.

APPENDIX C

	Portfolio Evaluation Rubric (Working Draft)


	

	CATEGORY 
	 
	Does not meet 
expectations 
	Requires revision 
	Meets expectations 
	       Exceeds expectations 

	3.1 Knowledge about language 
	
	Knowledge of language acquisition, the
 impact of cultural, economic, political, and social influences, and grammar, including semantics, morphology, and phonology are ignored or misunderstood. 
	Knowledge of language acquisition, the impact of cultural, economic, political, and social influences, and grammar, including semantics, morphology, and phonology are evident but require additional clarity or detail. 
	Evidence of knowledge of acquisition of language and the impact of cultural, economic, political, and social influences, and grammar, including semantics, morphology, and phonology is explained clearly. 
	Evidence of in-depth knowledge of acquisition of language and the impact of cultural, economic, political, and social influences, and grammar including semantics, morphology, and phonology is clear, and there are implications that this knowledge can be applied to instruction. 

	3.2 Knowledge of the practices of oral, visual, and written literacy 
	
	Understanding of the influence of language
 and visual images on thinking and composing 
and of the ability to create and critique a range 
of print and non-print texts for different audiences and purposes is ignored or misunderstood. 
	Evidence of the influence of language and visual images on thinking and composing and of the ability to create and critique a range of print and non-print texts for different audiences and purposes is noticeable but requires additional clarity or detail in portfolio contents and/or reflection. 
	Evidence of understanding the influence of language and visual images on thinking and composing and of the ability to create and critique a range of print and non-print texts for different audiences and purposes is clear in portfolio contents and/or reflection. 
	Evidence of understanding the influence of language and visual images on thinking and composing and of the ability to create and critique a range of print and non-print texts for different audiences and purposes is demonstrated in an explicit discussion of a teaching activity and portfolio contents and/or reflection. 

	3.3 Knowledge of reading processes 
	
	Knowledge of how to design experiences and strategies that encourage students to draw upon their experiences and cultural backgrounds to read texts for various purposes is ignored or misunderstood. 
	Knowledge of how to design experiences and strategies that encourage students to draw upon their experiences and cultural backgrounds to read texts for various purposes is noticeable but requires additional clarity or detail. 
	Knowledge of how to design experiences and strategies that encourage students to draw upon their experiences and cultural backgrounds to read texts for various purposes is clearly evident in portfolio reflection or contents. 
	Ability to design experiences and strategies that encourage students to draw upon their experiences and cultural backgrounds to read texts for various purposes is clearly evident in the discussion of an instructional experience, portfolio contents, and/or reflection. 

	3.4 Knowledge of composing processes 
	
	Ability to help students develop the use of a range of composing strategies to generate meaning and clarify understanding and to make appropriate selections for a variety of audiences and purposes to influence thought and action is ignored or misunderstood. 
	Ability to help students develop the use of a range of composing strategies to generate meaning and clarify understanding and to make appropriate selections for a variety of audiences and purposes to influence thought and action is noticeable but requires additional clarity or detail. 
	Ability to help students develop the use of a range of composing strategies to generate meaning and clarify understanding and to make appropriate selections for a variety of audiences and purposes to influence thought and action is clearly evident in portfolio reflection or contents. 
	Ability to help students develop the use of a range of composing strategies to generate meaning and clarify understanding and to make appropriate selections for a variety of audiences and purposes to influence thought and action is clearly evident in the discussion of an instructional experience and portfolio contents and/or reflection. 

	3.5 Knowledge of extensive range of literature 
	
	Knowledge of and ability to use teaching applications for a range of British, American, world, and young adult literature representing a range of historical periods, cultures, and genres is ignored or misunderstood. 
	Knowledge of and ability to use teaching applications for a range of British, American, world, and young adult literature representing a range of historical periods, cultures, and genres is noticeable but requires additional clarity or detail. 
	In-depth knowledge of and ability to use teaching applications for a range of British, American, world, and young adult literature representing a range of historical periods, cultures, and genres is clearly evident in the portfolio contents and/or reflection. 
	In-depth knowledge of and ability to use teaching applications for a range of British, American, world, and young adult literature representing a range of historical periods, cultures, and genres is clearly evident in the discussion of an instructional experience and portfolio contents and/or reflection. 

	3.6 Knowledge of range and influence of print and non-print media and technology 
	 
	The relationship between language and technology, print and non-print media is not discussed. 
	The relationship between language and technology, print and non-print media is discussed in terms of applications of technology to teaching. 
	The relationship between language and technology, print and non-print media is discussed in terms of applications of technology to teaching and as another form of meaning within the culture. 
	The relationship between language and technology, print and non-print media is discussed in terms of technology as a tool in teaching and as another form of meaning within the culture to be “interpreted” as a text with impact. 

	3.7
Knowledge of research and theory 
	
	Knowledge of research theory and how students compose and respond to texts is ignored or misunderstood. 
	Knowledge of research theory and how students compose and respond to texts is noticeable but needs more details. 
	Reflection focuses on what theories will inform instruction in teaching strategies for composing and responding to texts. 
	Reflection focuses on personal teaching experiences and theories that inform the strategies and how they work in the classroom to engage students in composing and texts. 


APPENDIX D                                            

                                         Master’s Oral Exam in English

                                                          Scoring Rubric

Name of master’s candidate_________________________________________________

Date of exam__________________________

Overall result:                                      Pass                             Fail

Verbal fluency:              Exemplary                  Satisfactory                Unsatisfactory

British literature            Exemplary                  Satisfactory                Unsatisfactory
knowledge:

American literature       Exemplary                  Satisfactory                Unsatisfactory

knowledge:

Terminology                  Exemplary                   Satisfactory                Unsatisfactory

knowledge:

Pedagogical                   Exemplary                    Satisfactory                Unsatisfactory

knowledge:
Comments: _____________________________________________________________

________________________________________________________________________
Chair of examination committee______________________________________________

                                                                                      Signature

Name of other examiners___________________________________________________
APPENDIX E

Evaluation Guide for Graduate Field/Clinical Experience Portfolio

DISTINGUISHED (4) Candidate has followed instructions and organized all parts of the portfolio in a notebook:  resume, assignment sheet and categories of experiences, log, reports for each experience, reflection on overall reflection, and the College of Education Conceptual Framework.  The log is completed with the required information. There are at least four categories of experiences, and twenty-five hours were devoted to these experiences.  In addition, the candidate has followed the format for reporting field/clinical experiences.  The distinguished portfolio will be most noticeable in the quality of the reflections.  The summary and the theoretical applications will be detailed and clearly related to a course, standards, and/or the College of Education Conceptual Framework.  The candidate will be able to explain more than one connection, e.g. to a course and the conceptual framework or to a course and the IRA/NCTE standards.  The final overall reflective piece puts in field experiences in a context for where candidate is in teaching career:  What was learned from these experiences?  How does candidate anticipate using what was gained from these experiences?  There are no disruptive patterns of errors throughout the reports.
SATISFACTORY (3) Candidate has followed instructions and organized all parts of the portfolio in a notebook:  resume, assignment sheet and categories of experiences, log, reports for each experience, reflection on overall reflection, and the College of Education Conceptual Framework. The log is completed with the required information:  There are at least four categories of experiences, and twenty-five hours were devoted to these experiences. In addition, the candidate has followed the format for reporting field/clinical experiences.  The satisfactory portfolio provides adequate details about the experience, and the candidate can clearly connect the experience to at least one course.  The final overall reflective piece puts the field experiences in context for where candidate is in teaching career.  The candidate can explain what was learned from the experiences.  There are no disruptive patterns of errors throughout the reports.
UNACCEPTABLE (0) Candidate may or may not have followed instructions and organized all parts of the portfolio in a notebook:  resume, assignment sheet and categories of experiences, log, reports for each experience, reflection on overall reflection, and the College of Education Conceptual Framework. The log may or may not be completed with the required information.  The candidate may have fewer than four categories of experiences and/or may have devoted less than twenty-five hours to the experiences. In addition, the candidate may or may not have followed the format for reporting field/clinical experiences.  Written reports are not adequate for this project; the reports may be sketchy or have patterns of errors.  The candidate must strengthen any weak areas or provide any missing pieces until the portfolio is acceptable.












