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_______Academic Unit      __X__ Administrative/Support Unit
I. Unit Title:  Academic Support Services



School/College or University Division:  Academic Affairs

Unit Administrator:  Diane W. Blansett
II.
Educational Program Learning Outcome Assessment Plan (Academics)


Learner Outcomes identified for the unit.  
	A. Learning Outcome

What should a student  in 
Academic Support Laboratory I and II 
 know, value, or be able to do at the completion of the two semesters,  throughout the college experience,  and beyond?
	B. Data Collection & Analysis

1. What assessment tools and/or methods will you use to determine achievement of the learning outcome?  2. Describe how the data from these tools and/or methods will be/have been collected.  
3. Explain the procedure to analyze the data.
	C. Results of Evaluation

What were the findings of the analysis?  
	D. Use of Evaluation Results

1.List any specific recommendations.
2. Describe changes in curriculum, courses, or procedures that are proposed or were made/ are being made as a result of the program learning outcome assessment process.

	The student will identify and apply proper time management skills to his/her daily routine.
GE-1, GE-5
	1a.  Pre-unit journaling, post-unit journaling, and unit tests
2. Prior to studying this unit, students are required to keep a time journal for four consecutive week days, recording all activities (wake up times, class times, free time, nap time, work time, homework and/or study time, meeting time, free time, bed time, etc.) At the conclusion of the unit, the students are once again required to keep a time journal.  Additionally, there are questions on the unit test in which the students are given a two-day scenario consisting of class obligations, meetings, work, up-coming tests, etc. The students are required to complete a two-day schedule that reflects an effective use of time. 
3.  The pre- and post-unit journals are compared and students reflect on the changes in their time management skills.  Although self-reflection is an important part of the evaluation process, a large percentage of the evaluation is necessarily subjective.  The changes being measured are primarily attitudinal in nature.  Students must attain at least 70% of the possible points on the unit test to demonstrate competence.  The journal section of the unit test will be graded subjectively by the instructor.   
	All students demonstrated a better use of time when comparing the pre-unit journal to the post-unit journal.  It is difficult to predict if the students continued to practice more efficient time management after the project was completed and the students weren’t being asked to account for every minute.  Ninety-eight percent of the students (56 out of 57) who took the unit test scored at least 70% on the Chapter 2 (Values, Goals, Time, and Stress – Managing Yourself) unit test.  
	Try to cover this chapter earlier in the semester.  Students who master effective time management skills will hopefully practice them throughout their academic tenure, which in turn should result in increased levels of success.  Again, this is difficult to measure, since it is attitudinal and behavioral.  

	The student will establish appropriate short term and long range goals for his/her academic progress at DSU.
GE-10
	1  Weekly goals cards, unit test questions

2.  The unit on goals is introduced and characteristics of clearly stated goals explained. Students are given an index card at their first CED class for that week.  Students are required to state one primary goal for the week and also to indicate how they plan to accomplish the goal.  At the beginning of the next week, the index card is returned to them for self-assessment. They rate themselves using a 1 to 5 scale where 1 indicates very poor achievement of the stated goal and 5 indicates successful completion of the stated goal.  This process continues for four to six weeks.  Students also take a unit test which includes questions that require them to give examples of clearly stated goals that meet specific criteria, determine if pre-written goals satisfy the guidelines, and rewrite goals that do not meet stated guidelines so that they do.  
3.  The weekly goal setting cards are evaluated exclusively by the students using self-reflection and self-evaluation.  It is important for them to see their growth.  The changes being measured are primarily attitudinal and behavioral in nature.  Questions on the unit test are graded objectively by the instructor.  Students must attain at least 70% of the possible points on the unit test to demonstrate competence.   
	Students seem to enjoy this process.  Although the weekly goals cards are never graded, the students do evaluate themselves.  Those who meet their goals are more eager to set the goal for the next week.  If a student does not meet his/her goal with a rating of at least a 4 or 5, we discuss what behavioral changes could have been made that would have resulted in successful completion of the goal.  Ninety-eight percent of the students (56 out of 57) scored at least 70% on this unit test. (Ch. 2).
	Continue the goal setting process throughout the semester as opposed to just the four to six week period.  

	The student will identify his/her primary learning style and personality type and make appropriate adjustments depending on the instructor’s delivery method. 
GE-8
	1. The Multiple Pathways to Learning Assessment, the Personality Spectrum Assessment, in-class exercises, cooperative learning exercises, unit test 
2. Students complete both the Multiple Pathways to Learning and the Personality Spectrum assessments in class.  These instruments help the students better understand how they learn and how they interact and communicate with others.  Students also participate in cooperative learning exercises with other same-personality type students.  The unit test includes questions that require students to recognize characteristics of the different learning styles and personality types.  Additionally, students are required to discuss ways to convert information disseminated in a manner that doesn’t tap into their dominant intelligences into a format that activates their strongest intelligences.

3. Mastery of this material is difficult to measure objectively.  A student’s ability to adapt to different instructional delivery styles is a behavioral change and cannot be measured objectively.  The unit test questions do measure student’s knowledge of the different learning styles and personality types.  These can be measure objectively.  Students must attain at least 70% of the possible points on the unit test to demonstrate competence.     
	Only 63% of the students (31 out of 49) demonstrated competence on this unit (Diversity Matters – Learning Styles and Communication).
	Have students write more about their particular learning styles and their primary characteristics.  Encourage more class discussion on the contrasts between a student’s learning style and the instructor’s delivery method and the adjustments that can be made to bridge the gap.

	The student will demonstrate multiple effective note-taking techniques.
GE-1, GE-2
	1.  Sample note-taking exercises, unit test. 

2. As a pre-unit exercise, a mini-lecture is presented and students are asked to take notes using any method he/she prefers.  At the conclusion of the lecture, students are allowed five minutes to clean up their notes and expand where necessary.  An open-note test follows. Students grade themselves to see how well the notes they took prepared them for the test.  These grades are not recorded.  The unit is introduced and different note-taking methods are demonstrated and practiced.  Students are also asked to practice taking notes from their reading, not just from lectures.  The unit test contains questions that ask student to recognize characteristics of the different note taking styles and to refer to a passage and use one of the styles to record notes.  Students are also asked to connect learning styles with note-taking methods. For instance, a visual learner might prefer the Think-a-Link or Spidergram method of note-taking.  Students must attain at least 70% of the possible points on the unit test to demonstrate competence.     
	Students demonstrated a definite improvement in the thoroughness of notes after this unit.  My documentation of student progress is limited.  Mastery of this material is behavioral and difficult to measure.  Also, this unit was taught with the unit on taking tests, and I am unable to separate the results.
	Spend more time earlier in the semester on this topic.  This will allow students to utilize sound note-taking strategies to better represent the material being covered. 

	The student will demonstrate an understanding of the relationship between a chosen academic major and a desired career path.

GE-9


	1.  Academic major/career path project
2.  Students complete an informal research project on an academic major and the career options available for someone with the major.  The project includes a paper and an oral presentation to the class.  The paper must include internet research, an interview with someone currently working in the chosen field, and an interview with an instructor in the academic major field.  Students may also prepare visual aids for the oral presentation if they so desire.  Some class time is allotted to the research for the project, but much has to be completed outside of class.  

3.  The students make the presentation to the class and both the presentation and the paper are graded using a common rubric.  Students must attain at least 70% of the possible points on the unit test to demonstrate competence.     
	Only 70% of the students (40 out of 57) demonstrated a competency of at least 70%. 
	1.  Spend more class time explaining the rubric used to grade both the paper and the presentation.  Hopefully the students will better understand the criteria used in evaluation. Incorporate peer evaluations of the presentations into the evaluation process.   

	The student will demonstrate an awareness of Delta State’s policies regarding academic probation, academic suspension, financial aid probation, and financial aid suspension.
	1.  Class discussion

2.  No actual data was collected on this learning outcome.  This learning outcome is more attitudinal and behavioral than academic. 
	Students who are more knowledgeable of the policies are more likely to adhere to them.  I would expect fewer students to be surprised that they will not be re-awarded their financial aid as a result of poor grades.  I would hope that this would serve as a motivator for students to practice effective study habits and to keep their GPA above 1.6.
	Administer a pre- and post-test that evaluates a student’s knowledge and understanding of Delta State’s policies regarding academic and financial aid probation and suspension.  

	The student will demonstrate proficiency in reading comprehension skills.
	1. Developing Critical Thinking Skills software
2. The computer program automatically records the students’ grades in a data base for the instructor to view.

3. A competency level of 70% must be reached.  If the student does not score at least 70% on a section, the student must redo the section.
	All students complete the work at a competency level of at least 70%.
	No changes



III. Goals 

A.
Goal # 1:  Provide academic support classes, peer tutoring services, and study skills workshops that focus of effective time 
management, study skills, note-taking techniques, and reading comprehension, which will produce better students who persist to 
graduation and become more productive employees and citizens. 


1. Institutional Goal which was supported by this goal: 


SP Goal # 1 and SP Goal # 2  

2. Evaluation Procedure(s):   Record attendance at workshops, maintain tutoring records, and track academic progress of 
students in CED 098/099.


3. Actual Results of Evaluation:   Attendance at the Academic Success Workshops for the 2007-2008 academic year totaled 
683.  Additionally, through presentations to the First Year Experience classes and to other groups on campus, information on 
study skills, time management, goal setting, and note-taking has been disseminated to an additional 150+ students in a small 
group setting. During the 2007-2008 academic year, the tutors in the Academic Support Lab served 912 students.  This 
represents an increase of 54 from the previous year.  During the Fall 2007 semester, 59 students were enrolled in the academic 
support classes.  Only 45.8% of those students are currently enrolled for Fall 2008.  This represents a 6.6% decrease when 
compared to similar data from the Fall 2006 CED 098 students.  

4. Use of Evaluation Results:  Most of the students who failed to return have lost their financial aid because of poor grades.  
Their inability to pay their fees prevents them from attending.  I will increase the tutoring requirement for these students, which 
will hopefully enhance their chances of success in classes.  Additionally, more time will be spent in CED 098 on problems that 
students encounter transitioning from high school to college, as well as on more specific time management, note-taking, and test-
taking tips.    
B.    
Goal #2:  Offer a Summer Developmental Program as an alternate route to admissions for students who do not meet the 
university admissions requirements as established by the IHL Board.

1. Institutional Goal which was supported by this goal:

SP Goal # 2


2. Evaluation Procedure(s):   Compare SDP enrollment and success rate with the number of students who enrolled at DSU in the 
fall semester.

3. Actual Results of Evaluation:   The Summer 2007 Summer Developmental Program had an enrollment of eight students.  
Seven of the eight successfully completed the SDP and all seven enrolled at DSU for the fall semester.


4. Use of Evaluation Results:  I will continue to monitor the academic progress of the students who are admitted through the 
Summer Developmental Program.  

C.
Goal #3:  Publish an Academic Support Services brochure to inform the public and the Delta State community of the services 
offered to Delta State students by the Office of Academic Support and Developmental Studies.  Develop, maintain, and perform 
regular updates on the Academic Support web site.  Provide campus wide notice of upcoming study skills workshops and 
encourage attendance by students, faculty, and staff.

1. Institutional Goal which was supported by this goal:

SP Goal # 3


2. Evaluation Procedure(s):  Contact all faculty and encourage them to require attendance at one or more of the workshops per 
semester.  Keep attendance records for all workshops. If the attendance numbers decrease, seek other methods for advertising the 
workshops.  

3. Actual Results of Evaluation:  Attendance at the workshops held during the 2007–2008 academic year totaled 683.  This 
number is slightly up (+3) from the 2006- 007 attendance.  The following table represents student attendance for the 2006-2007 
workshops and the 2007-2008 workshops, as well as the number of faculty who referred students to the respective sessions.   
	
Workshop 
	Students in Attendance
	Number of Faculty Who Referred Students to Workshop 

	Fall 2006 - I
	84
	11

	Fall 2006 - II
	99
	19

	Fall 2006 - III
	133
	12

	                                                         Total for semester:  316                   Unduplicated number of faculty referring:  24

	Spring 2007 - I
	114
	10

	Spring 2007 - II
	104
	17

	Spring 2007 - III
	152
	9

	                                                         Total for semester:  370                  Unduplicated number of faculty referring:  20

	Fall 2007 - I
	102
	28

	Fall 2007 - II
	113
	28

	Fall 2007 - III
	108
	19

	                                                         Total for semester:  323                  Unduplicated number of faculty referring:  44

	Spring 2008 – I
	55
	7

	Spring 2008 - II
	98
	9

	Spring 2008 - III
	207
	16

	                                                        Total for semester:  360                   Unduplicated number of faculty referring:  18



4. Use of Evaluation Results:  I will continue to monitor attendance at the workshops.  If there is a decline in attendance, I will 
reevaluate the days and times on which the workshops are offered.  I will also communicate more frequently with faculty and 
students to promote attendance.  I will keep the Academic Support Services web site current and accurate. 
D.
Goal # 4:  Expand the services provided in the lab by housing an academic software library to be used by students in preparing 
for tests and completing assignments. 

1. Institutional Goal which was supported by this goal:  


QEP Goal # 2

2. Evaluation Procedure(s):  Keep records of the number of students who utilize the lab and the software housed in the lab.

3. Expected Results:  I expect large numbers of MAT 099 and MAT 104 students will utilize the Academic Support Lab due to 
the nature of the course design.  Several other faculty are currently housing software in the lab.  I would expect that number to 
increase as courses become more technologically dependent.     
IV. Data and information for department:  
A.  Brief Description and/or Narrative of programmatic scope:

The office of Academic Support Services is a one-person office.  The director also serves as instructor for the four sections of CED 098 in the fall and CED 099 in the spring.  Upper level students are hired (WS and RSE) to serve as peer tutors for the general student population.  
The primary goals of the office Academic Support Services include:

· To provide the support services that are necessary for student success in college courses. 
· To identify at-risk students and meet the needs of those students to increase student retention. 
· To assist students in developing an educational plan consistent with life goals and objectives. 
· To equip students with the skills and attitudes necessary for the attainment of personal goals. 
· To provide accurate information about Delta State University's institutional policies, procedures, and programs. 
The director works very closely with a number of other administrative offices on campus including Admissions, Retention, Registrar, and Orientation.  One function of this office is to appropriately identify and register all students requiring developmental classes.  This means that every student with an English, mathematics, and/or reading comprehension ACT subtest score of 16 or below is registered for the appropriate developmental class(es) by the director of this area.  Students who require two or more of the developmental courses are also required to include CED 098/099 in their course schedule.  These are the study skills classes that incorporate such topics as appropriate time management skills, note-taking techniques, test-taking techniques, general study skills development, academic major and career exploration, and enhanced reading comprehension.  Students meet either three 50 minute classes each week or two 75 minute classes each week for two semesters.  Most of the topics covered address attitudinal and behavioral changes that are required to perform successfully in college course work.   
This office also works cooperatively with Financial Aid by offering three study skills workshops each semester.  Students who have been placed on financial aid probation are required to attend at least one of the workshops during the semester of their probation.  The director schedules the workshop presenters, makes the appropriate room reservations, and communicates with faculty, staff, and students through email and campus signage to publicize the workshops.  

The Summer Developmental Program, which serves as an alternate route to university admissions for students who do not meet the admissions standards as set forth by the IHL, is coordinated by this office.  The Director of Academic Support Services also serves as the Director of the Summer Developmental Program, and completes all admissions, registrations, and reporting.  Additionally, the director also serves as coordinator for all developmental courses on campus and serves as liaison between the IHL and developmental faculty, as well as liaison between DSU’s Provost and developmental faculty.    
B.  Comparative Data (enrollment, CHP, majors, graduation rates, etc):
Enrollment in Developmental Classes

(Numbers represent those receiving final grades.)
	                          Year


	Fall 2003
	Fall 2004
	Fall 2005
	Fall 2006
	Fall 2007

	Category
	Enrollment
	Enrollment
	Change
	Enrollment
	Change
	Enrollment
	Change
	Enrollment
	Change

	Combined Developmental - Unduplicated
(CED + CRD + ENG + MAT)
	130
	156
	+20%
	164
	+5%
	172
	+4.9%
	177
	+2.9%

	CED 098
	45
	56
	+24.4%
	70
	+25%
	63
	-10%
	57
	-9.5%

	CED Enrollment as percent 
of Unduplicated Combined Developmental 
	34.6%
	35.9%
	42.7%
	36.6%
	32.2%

	Developmental Enrollment as percent of Freshmen Class  (First-time Freshmen only - unduplicated) 
	35.4%
	39.4%
	38.1%
	38.2%
	40.6%


The initial increases in enrollment (Fall 2003 to Fall 2004) in the developmental courses reflect a concentrated effort on more accurate identification and placement of students requiring developmental classes.  Prior to Fall 2004, no particular unit of the university took ownership of the developmental placement process.  

The fairly steady growth in the enrollment in developmental courses since Fall 2004 seems to indicate an increase in under prepared students enrolling at Delta State University.  Although the average ACT of students enrolling has remained relatively unchanged, the gap between those students with above average ACT scores and those with below average ACT scores is widening.  
The decrease in the number of students requiring CED beginning in Fall 2006 can be attributed to two things.  First, DSU recruiters are working more closely with high school counselors and students to disseminate information regarding placement into 099 classes.  Therefore, more students with an ACT subtest score of 16 or below in math, English, and/or reading are repeating the ACT in an effort to improve the subtest scores.  Second, DSU is once again allowing students placed in developmental classes an opportunity to test out of those classes.  The only students who are required to enroll in the CED are those who are placed in two or more developmental courses.  Therefore, if a student tests out of all 099 classes except one, the student is no longer required to enroll in the CED 098/099.  
C.  Grants, Contracts, Partnerships, Other Accomplishments:
The director wrote a First Book grant proposal and received funds to purchase enough K-2 books for every first grader at Nailor Elementary School in Cleveland, MS to receive three books during the 2007-2008 year.  Students in CED 098/099 traveled to the school, read to the students, and then presented the books to the students for them to take to their homes.  The CED students particularly enjoyed this service learning component of the class.  The benefits of this project were two-fold: the CED students became involved in the learning process of other students, the first graders, and they had to meet their own reading milestones to be able to participate in the project.    
V.     Personnel:   
Diane W. Blansett serves as director of Academic Support Services, instructor of the CED 098/099 classes, director of the Summer Developmental Program, and coordinator of the Developmental Studies program at Delta State University.  

Noteworthy activities and accomplishments:   See Vita and Activity Reports in Appendix A and B, respectively.
New position(s) requested, with justification:  Although the work load merits additional staff, the current facility is not large 
enough to accommodate another person.  
Recommended change of status:    N/A
VI.
Degree Program Addition/Deletions and/or Major Curriculum Changes:      

Changes made in the past year:  N/A

Recommended changes for the coming year(s):   N/A
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