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Executive Summary

Mission of the College of Education 

The College of Education supports the mission of the University to serve the broader community of the Delta region and strives to aid in accomplishing the guiding principles established by DSU.  It operates collaboratively with the other colleges/schools of the university, the university staff, and outside agencies to produce professional graduates who will be effective in the field of human learning and services. The College of Education offers a stimulating, positive environment and provides its students with professional faculty who demonstrate the competencies, skills, and dispositions expected of Delta State University graduates.

Quality of instruction and professional service are critical to the mission of both the college and university.  Scholarly works and publications are strongly encouraged as professional outcomes for the entire university faculty and administration. Through program evaluation processes, the effectiveness of degree programs within the college is reviewed and refined as needed.

Primary importance is given to the academic and scholarly development of students. Equally important are the necessary professional skills for career success. The work ethic of graduates and their demonstrated empathy and human relations skills are dispositions associated with graduates of the College of Education.

Within the College of Education, the numerous degree programs train professionals to address societal needs, educational needs, and personal needs. All degree programs are created to prepare individuals to function in professional service careers. At all levels and in all areas, graduates are intended to impact societal needs through their particular professional areas.

Delta State University

College of Education Conceptual Framework

DELTA EDUCATION MODEL
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Vision: The Delta State University College of Education promotes a vibrant educational community committed to preparing capable and confident education candidates who can positively affect learning outcomes of students in the P-12 school setting. Appropriately illustrated by the Delta triangle, the model reflects educator candidate development through the triad of preparation, performance and professionalism, supported by the larger Delta educational community (faculty, educational partners, and alumni).

Guiding Principles:


1.
Education is a lifelong endeavor. (GP1) [SP Goal(s) 1; QEP Goal(s) 3, 4]*


2.
Education is interactive and reflective. (GP2) [SP Goal(s) 3, 4, 5; QEP Goal(s) 1, 4]


3.
Education is culturally contextualized. (GP3) [SP Goal(s) 4, 5; QEP Goal(s) 1]


4.
Education is dynamic. (GP4) [SP Goal(s) 2, 3, 5; QEP Goal(s) 4]


5.
Education is enhanced by technology. (GP5) [SP Goal(s) 1 – 5; QEP Goal(s) 2]

*SP refers to Delta State University Strategic Plan Goals.

  QEP refers to Delta State University Quality Enhancement Plan Goals.

General Goals of the College of Education
The goals of the College of Education are to:

1. Impact societal needs through graduates in the areas of human learning and services.

2. Establish a collaborative network of colleagues whose efforts address professional education needs of students.

3. Provide faculty and students with a positive, stimulating, learning environment.

4. Ensure quality instruction, professional service, and scholarly works from College of Education faculty.

5. Engage students in high quality instruction, sound learning experiences, professional ethics training, and human relations     training, and appropriate field experiences.

6. Provide educational and cultural experiences designed to enhance and fulfill the potential of all persons without regard     to race, religion, national origin, sex, or age.


7. Assess the effectiveness of professional education degree programs.

Planning and Assessment Process
The College of Education (COE) at Delta State University is composed of five divisions:  Counselor Education and Psychology; Family and Consumer Sciences; Health, Physical Education, and Recreation; the Thad Cochran Center for Rural School Leadership and Research; and Teacher Education, with approximately 43 faculty members serving within the College. Additionally, the Office of Field Experiences is housed in the College of Education and functions as a support office for the divisions. The College of Education Administrative Council (CEAC) is comprised of the five chairs of the COE divisions, the Director of Field Experiences, the Director of Recreational Facilities and Aquatics, the Executive Director of the Delta Area Association for the Improvement of Schools (DAAIS), and the Dean.  DAAIS is a 39-member consortium of Delta school districts that works closely with the COE. Curriculum changes and program improvements, as well as other decisions central to the unit, are addressed by and approved through CEAC. A description of how curriculum and program changes are made, as well as the stakeholders involved in the process, is provided in the following narrative.

Changes and Program Improvements: Program faculty meet to discuss their assessment of data and make changes based upon their assessments. These changes might be programmatic in structure or involve curriculum decisions.

Department or Division (College of Education (COE) and Arts and Sciences (AS): Proposed changes go to the department or division chair. If the change is curriculum related, admissions related, or a change affecting other university programs, it then proceeds to the Administrative or Chairs’ Councils for approval. Changes related to the doctoral program are submitted to the Doctoral Admission and Curriculum Council (DACC).

College of Education Administrative Council (CEAC) or Chairs’ Council (Arts and Sciences): Changes made at the department or division level require approval from CEAC or the Chairs’ Council. Deans of the respective colleges (College of Education or Arts and Sciences) chair these councils. Decisions made at this level regarding graduate program policy also go through Graduate Council for approval.

Teacher Education Council (TEC): Decisions affecting teacher education (elementary or secondary) must be approved through the CEAC (this pertains to decisions made within programs within the College of Education). These changes are then approved by TEC and subsequently submitted by the Dean for approval to the Academic Council (AC). Similarly, changes made in the College of Arts and Sciences will go through the Chairs’ Council, to TEC, and then back to the Dean of Arts and Sciences to be submitted for approval at the Academic Council level.

Doctoral Admission and Curriculum Council (DACC): This represents the first interdependent level for graduate program approval. The DACC, housed within the College of Education, deals with changes within the doctoral program (i.e., admission criteria, policy changes, program orientation, etc.). Any DACC decisions require approval by CEAC (this is exclusive to the College of Education).

Graduate Council: This represents the second interdependent level of graduate approval. The Graduate Council works in conjunction with DACC, but additionally makes policy decisions for graduate programs within the institution. Graduate Council reports to Academic Council and seeks approval for policy changes from that body.

Academic Council (AC): Academic Council is chaired by the Academic Vice President/Provost and approves all curriculum changes for all programs in the university. All deans, the Dean for Assessment and Planning, the Dean of Admissions, the Registrar, the Director of Library Services, a representative from the Office of Information Technology (OIT) and the Faculty Senate Chair sit on this council. Changes significantly affecting student life (i.e., fees, schedule changes, university policy) are submitted to the President’s Cabinet for approval.

President’s Cabinet: The University President oversees the Cabinet. Cabinet usually deliberates on decisions that affect student life, the goals and strategic direction of the university, the university structure and organization, and major policy changes.

The planning and assessment process regularly produces changes in course configuration, student requirements, assessment strategies, course offerings, and instructional practices.  Additionally, modifications to meet changing accreditation requirements are made as needed.  Programs in the College of Education are accredited by the appropriate accrediting bodies including the following : Southern Association for Colleges and Schools (SACS); National Council for Accreditation of Teacher Education (NCATE); American Association of Family and Consumer Sciences (AAFCS); Council for Accreditation of Counseling and Related Educational Programs (CACREP); Association for Childhood Education International (ACEI); Council for Exceptional Children (CEC); Educational Leadership Constituents Council (ELCC); Council on Accreditation of Dietetics Education (CADE); and the National Association for Sport and Physical Education (NASPE) and the Committee on Accreditation of Athletic Training Education (CAATE).  The Psychology Program has also been through a review process conducted by an external evaluator with positive results. 

Program Outcomes

General Education

Prior to admission to degree programs within the College of Education, all majors must accrue a minimum of 44 general education hours with most majors requiring a minimum GPA of 2.0 or above for general education courses. Additionally, all students in a teacher education program must pass Praxis I and have a 2.5 GPA in general education courses, while all university students must demonstrate writing proficiency. The College of Education works collaboratively with the College of Arts and Sciences to ensure a strong liberal arts foundation for all students at Delta State.

Evaluation of Program Outcomes
All programs and unit operations within the College of Education (COE) are assessed annually in accordance with procedures outlined in the COE Unit Assessment Manual. Each program within the COE has established outcomes for students. Program graduates have demonstrated proficiencies for their respective fields through internships, standardized test results, portfolio presentations, and other means. The results for each program are provided in the attached division annual reports. The wide range of assessment strategies used throughout the college, including standardized tests such as the Praxis, observation during internships, written comprehensive examinations, and portfolios, are utilized for both formative and summative purposes. An electronic data collection tool, TaskStream, continues to be used to manage assessment data for educator preparation programs, as well as a selection of other programs throughout the College of Education unit. Both program and specific learner outcomes are tracked through this data collection tool. In addition, other programs such as Excel and SPSS are utilized in tracking and analyzing data.

In addition to monitoring student outcomes, a number of unit operations are assessed annually. Program success is predicated on student success as measured by multiple assessment techniques. In addition, annual course/faculty evaluations provide information on student satisfaction and course goal attainment including level of engagement with faculty and peers. Dialogue with students during advisement and program meetings also identifies the degree of program satisfaction. Grades given for courses and on specific assignments and the success of students in earning required grades also provide helpful information when reviewing program success. Additionally, results of standardized tests required for licensure, analysis of surveys of graduates and employers, and reviews by accrediting agencies provide information used for program evaluation. Surveys of graduates and their employers yield important data about the competency of graduates in their respective fields. Specific program assessment strategies and results are outlined in the annual reports for each division/office. Appendix A provides the Unit Annual Assessment Summary compiled by Dr. Kathe Rasch, Unit Assessment Research Director. This report provides a framework for program improvement across the unit. 
Professional Development

Ongoing professional development is an important component for faculty, staff, and administration within the College of Education.  Faculty curriculum committees, the College of Education Administrative Council (CEAC), and committees working on various accreditation processes and other initiatives assist in determining which professional development activities are most needed.  Additionally, individual faculty and staff members identify specific activities to assist in furthering their specific professional development. Activities for the 2009-10 year are noted in the general college accomplishments as well as in the reports for individual divisions/departments. 

Budget Requests
Budget requests are tied to program improvement, accreditation requirements, student achievement needs, and faculty efficiency.  Each division/office prioritizes its budget requests to ensure that available funds are used effectively. Technology upgrades, curriculum issues, accreditation requirements, and safety needs receive primary consideration for allocating financial resources during budget preparations each spring.

Evaluation Calendar

Student assessment and faculty evaluation processes are vital program components for the College of Education. The evaluation of each program’s success, as well as division and college success, determines budget priorities and target goals for the College.  Detailed information on use of specific student assessment tools and processes is provided in each division’s annual report information.

Faculty evaluation in the college is multi-faceted and complies with the university policy on evaluation of faculty. End-of-course evaluations by students, merit-based evaluations conducted by the chair and dean, and the extensive summative faculty evaluations conducted by division chairs all focus on goals related to teaching, service, scholarly activity, and enhancement of the total learning experience. Course evaluation occurs each semester with the faculty evaluation process commencing when a faculty member is hired.  Merit-based evaluation is conducted annually in accordance with university policy. All faculty members establish annual goals in dialogue with division chairs; those goals, along with data from course evaluations, then become the basis for summative faculty evaluation in the spring of each year.

Evaluation of program components occurs through the following multiple means: regular dialogue sessions in committees and full faculty meetings, review of course evaluations each semester, analysis of portfolio results each semester, review of graduate survey data, and end of year review of all assessment data for the college. Analysis of evaluation/assessment information is used to determine goals for individuals, divisions, and the COE for the following year. This process enables the College of Education to utilize a continuous improvement cycle to positively impact all aspects of operation.

College of Education                                                                 Selected Accomplishments
      2009-2010

The College of Education remained committed to activities focused on maintaining rigor around state, regional, and national accreditation standards and assessment and evaluation processes. In addition, expansion of online program offerings and an increased emphasis on health and wellness issues as they relate to healthy school and community environments were major foci for the College of Education during the 2009-2010 school year.  Increased support for the College through grant funding remained a priority. 

Program Development

New Programs

· Master of Science in Sport and Human Performance degree was approved for implementation in fall 2010
· Division of Counselor Education and Psychology received permission from the IHL for authority to plan for the Educational 

Specialist Degree in Counseling

· Track for Independent School Leadership within the Master of Educational Administration degree program was developed and implemented through the Division of Educational Leadership, in partnership with the Mississippi Association of Independent Schools 
Accreditation Standards

     State Accreditation

· Met all standards for initial teacher preparation programs and advanced educational leadership preparation through the Mississippi Department of Education Process and Performance Review, as well as the Blue Ribbon Redesign Committee 

· Dean of the College served on the Committee for the Redesign of Process and Performance Review Standards for Teacher Preparation Programs
· DSU Hamilton-White Child Development Center received a four-star rating through the Mississippi Child Care Quality Step System (MCCQSS). This is an achievement shared only by four other centers in the state.
  Regional Accreditation

· Conducted orientation sessions for new faculty to acquaint them with accreditation bodies and their corresponding standards

· Continued refinement of outcomes-based assessment processes

· Mentored faculty on web-based data collection and assessment tools

· Implemented university strategic goals and quality enhancement plan in each division
· Provided opportunities for faculty development in multiple assessment strategies
· Held extended faculty retreats for the purposes of data analysis, discussion of assessment results, and identification of program changes, bringing together College of Education faculty and secondary education faculty in the College of Arts and Sciences for collaborative and strategic planning 
· Held extensive on-site training for COE unit faculty in the usage of TaskStream tools, particularly in the area of electronic portfolios

    National Accreditation

· Supported three faculty/staff members to attend national NCATE training to broaden understanding of the accreditation process across the unit
· While at the American Counseling Association (ACA) meeting, George Beals and Laura Simpson attended the CACREP team orientation. This training prepares counselor educators to be eligible to be on site-visit teams for our accrediting body.  This is particularly important because CED is starting its own reaccreditation cycle for 2012.  

· Hired Dr. Kathe Rasch, a nationally recognized accreditation consultant, as the Director of Unit Assessment Research.

· Applied for accreditation of the Child Development Center by the National Association for the Education of Young Children (NAEYC).  This requires completion of teacher portfolios, the completion of numerous surveys, and work on facility updating. The site visit will occur during the 2010 year.
· Dietetics program completed its five-year Program Assessment Report.  The Program continues to be accredited for a Coordinated Program in Dietetics at the baccalaureate level.
    Assessment and Evaluation Processes (See Unit Assessment Report (Attachment A)

· Revised the Assessment Manual; continued to institutionalize assessment procedures across the COE unit
· Revised key common unit assessments for undergraduate and graduate programs in order to focus on critical content, skills, and dispositions
· Revised the Teacher Work Sample methodology to include components of health integration for elementary majors as well as math integration for elementary and secondary majors
· Implemented a variety of significant field experiences within both the elementary and secondary blocks prior to internship Refined the conceptual framework for all educator preparation programs
Program Refinement and Enhancement

In addition to continued program refinement and enhancement, the following specific improvements/changes were made to programs:

· Increased online program/course availability in the Educational Specialist degree in Administration, as well as hybrid course offerings in the DSU/Hinds CC 2+2 in Elementary Education  
· First full junior year of the DSU/Hinds CC 2+2 in Elementary Education was implemented  

· Implemented NAEYC standards in Child Development Center; maintained 4-star rating through the Quality Rating System (through Mississippi State University Early Childhood Center)

· Revised Athletic Training Education Program to more closely align with Commission for Accreditation of Athletic Training Education standards

· Implemented Redesign of Teacher Education to include enhanced field experiences in blocks scheduled during the second semester junior and first semester senior years and a semester-long teaching internship

· Infused Coordinated School Health Program (CSHP) components in the professional education courses in undergraduate Elementary Education coursework and M.Ed. in Educational Administration and Supervision coursework
Other Major Accomplishments and Faculty Activities

· Accomplished comprehensive goals of the Healthy Campus/Community Initiative through partnership with Blue Cross & Blue Shield of Mississippi Foundation (i.e., Nutritional Counseling, 258 appointments; Nutritional Presentations to over 1200 participants; OKRA camp for 226 local youth; 5 Saturday in the Park events; 7 outdoor recreation trips; 6 health fairs, construction of Fitness Trail, orientation sessions for freshmen, Staff Council partnership events with approximately 517 participating across all; infusion of health and fitness curriculum in elementary education and leadership programs)
· Delta Area Association for Improvement of Schools (39 consortium member districts) provided 145 days of professional development serving 3,350 participants; COE faculty supported or were involved in many of the events
· Through E-Learning program, provided 634 students in 29 schools with instruction in Spanish I, Spanish II, and Art, representing an increase of 44% in students served and an increase of 32% in schools served
· Continued on-site instructional partnership with Cleveland School District, to include CEL 312, Language Arts, and CRD 326, Diagnosis of Reading Difficulties
· Engaged in professional development through the following: Psychology Faculty: 21st Annual Southeastern Conference on the Teaching of Psychology; Athletic Training Student-Faculty Conference; Mississippi Regional Alliance for a Healthier Generation; Hosted Teacher Leadership Institute on Secondary Content Literacy, February 2010; Hosted American Council for Rural Special Education (ACRES) Conference in Memphis, March 2010; Provided grant planning/research workshop with Dr. Hobart Harmon in April 2010; representatives attended ASCD Conference on Differentiated Instruction; Hosted Teacher Education Health Leadership Institute; Hosted F. E. Woodall Spring Helping Professions Conference, April 7, 2010; Representatives attended the Mississippi Department of Education Physical Best Workshop and Fitness Gram Workshops; NCATE training was provided by Dr. Margie Crutchfield, Vice President for Programs (Specialized Professional Associations), Fall 2009; Hosted A-Z Early Childhood Conference February 26, 2010; and Hosted Teach for America Summit June 28-29, 2010
· Distributed Nutritional Toolkits as service learning project in Family and Consumer Sciences 

· Divisions of Counselor Education and Psychology, Educational Leadership and Research, Family and Consumer Science, and Health, Physical Education, and Recreation sponsored a plethora of successful student research projects

· Continued the partnership with Mississippi Valley State University to conduct mentoring program for 50 first-year teachers in the Delta (made possible by Delta Health Alliance grant) 
· Mr. Tim Colbert served as a laboratory instructor for the Student Southeastern Athletic Trainers’ Association Symposium and as a Southeastern Athletic Trainers’ Association Research and Education committee member
· Dr. John Hawkins served as President of the Mississippi Society of Adlerian Counseling, elected Higher Education Representative to the Mississippi School Counseling Association, served on numerous committees and the executive board of the Mississippi Counseling Association
· Dr. Levenia Barnes served as IHL Representative on the state board of the Mississippi Association of Middle Level Educators and Mississippi Professional Educators
· Dr. John Alvarez served as Vice President of the General Division and Health Division of the Mississippi Association of Health, Physical Education, Recreation and Dance
· Mr. Matt Dalrymple served as Vice President-Elect of the General Division and Health Division of the Mississippi Association of Health Physical Education Recreation and Dance
· Dr. Kathy Davis served as director of the Twin Lakes Diabetes Camp

· Dr. Tony Grice served as chairman of the NCAA Committee for USA Badminton

· Dr. Vicki Hartley served as a reviewer of seven programs at four universities for the Council of Exceptional Children and NCATE

· Dr. Maud Kuykendall served as co-host and planner for the diversity lecture series at DSU

· Dr. Cameron McMillen served as President-elect of the Mississippi Association of Family and Consumer Sciences and as a session chair of the Rural Sociological Association Annual Meeting

· Dr. Sondra Rakes-Pedersen served on the steering committee of the Mississippi Geographic Alliance

· Dr. Donna Sheperis served as the co-chair of the American Counseling Association ethics committee, chair of the SACES Community Counseling Interest Network Committee, MLPCA President, Mississippi Counseling Association executive board member, and as an AACE Newsnotes Test Review Editor
· Dr. Temika Simmons served as a member of the research committee and as a member of the common reading research grants sub-committees of the National Academic Advising Association
· Dr. Laura Simpson served as a board member of the Mississippi Counseling Association and the Mississippi Licensed Professional Counselor Association, as the Recording Secretary for communications committee for the American Association of State Licensure Boards, and as an editorial board member of the Mississippi Counseling Association Professional Journal and the Tennessee Counseling Association Journal

· Dr. Lynn Varner served as an NCATE National Board of Examiner, reviewed six universities for the Educational Leadership Constituent Council
· Dr. Milton Wilder served as the Past President and Parliamentarian of the Mississippi Association for Health, Physical Education, Recreation and Dance, Past President of the Southern District of the American Association of Health, Physical Education, Recreation and Dance, on the American Association of Health, Physical Education, Recreation and Dance bylaws committee, on the Board of Directors of the Mississippi Association for School Health, and on the review board of the Journal of Physical Education, Recreation and Dance
Promotions and Awards

· Dr. Maud Kuykendall was promoted to Associate Professor of Special Education
· Dr. Dan McFall was promoted to Associate Professor of Leadership and Research
· Dr. Scott Hutchens was promoted to Associate Professor of Counseling
· Dr. Temika Simmons earned the rank of Assistant Professor of Counseling upon completion of the doctorate degree
· Dr. John Hawkins was selected to be the Mississippi Counseling Association’s Emerging Leader at the American Counseling Association’s training workshop

· Dr. Corlis Snow was honored as the Outstanding Faculty Member in the College of Education for 2009-2010
· Mr. Todd Davis was honored as the Outstanding Recreation Professional of the Year by the Mississippi Association for Health, Physical Education, Recreation and Dance
Grants
· Delta Health Alliance (Delta Health Initiative Cooperative Agreement) $1,400,000 
· Delta State University/Tishomingo County School District Partnership (Tri-State Foundation) $180,000 (Last payment in December; new cohort for 2010 funded at $120,000.00)
· Middle School Institute for Content Literacy (IHL/U.S. Dept. of Education) $84,613 (Dr. Levenia Barnes, Director)

· Carol M. White Physical Education Program (Partnership between DSU and Cleveland School District; sponsored through U. S. Dept. of Education) $1,225,282 over three-year period (Cleveland School District is fiscal manager) (Dr. John Alvarez)

· National Writing Project $84,500 (Dr. Gerry Sultan)

· DSU Instructional Technology Challenge $2,000 (Dr. Jan Haynes)
· Praxis Project for the People of Mississippi Partnership (Dr. Corlis Snow, Project Director) $5,000

· Increasing Intrigue for Cotton Apparel Among Delta State University Students (Cotton Board) $10,000 (Dr. Jan Haynes)

· Healthy Campus/Community Initiative (Blue Cross & Blue Shield of Mississippi Foundation) $700,000 June 1 – December 31, 2009; $564,000 January 1 – December 31, 2010)
· AT&T Early Educators Project grant (30 iPods for instructional use) (Dr. Dianne Thomas)
· National Libraries of Medicine grant for Clarksdale health educators (Dr. Kathy Davis)

Appropriation:

· E-Learning - $350,000 (from Mississippi Legislature)

Other Data Relevant to Goal Assessment
ENROLLMENT BY DIVISION
	Division 
	SUMMER 

07
	FALL 07
	SPRING 08
	SUMMER 08
	FALL

 08
	SPRING 

09
	SUMMER 09
	FALL 09
	SPRING 10

	C. Ed/Psy.
	90
	206
	173
	84
	166
	157
	70
	135
	131

	FCS
	103
	168
	148
	67
	161
	135
	63
	136
	135

	HPER
	79
	269
	234
	90
	279
	248
	92
	248
	244

	Teacher Ed.
	221
	465
	421
	234
	519
	501
	298
	571
	499

	Ldrshp./

Research
	70
	112
	106
	71
	87
	90
	85
	145
	125

	TOTAL
	563
	1220
	1082
	546
	1212
	1131
	608
	1235
	1134


GRADUATES BY DIVISION

	Division 
	FALL 07
	SPRING 08
	FALL 08
	SPRING 09
	FALL

09
	SPRING

10

	C. Ed/Psy.
	19
	29
	13
	29
	17
	26

	FCS
	21
	21
	27
	20
	11
	10

	HPER
	26
	35
	26
	37
	29
	36

	Ldrshp/Res
	   23
	       9
	   33
	10
	98
	54

	Teacher Ed.
	63
	40
	56
	41
	19
	4

	Totals
	152
	134
	155
	137
	174
	130


CREDIT HOUR PRODUCTION BY DIVISION

	Division
	SUMMER 07
	FALL 07
	SPRING 08
	SUMMER 08
	FALL 08
	SPRING 09
	SUMMER

09
	FALL

09
	SPRING

10

	C. Ed/Psy.
	936
	2520
	2486
	837
	2571
	2637
	876
	2493
	2277

	FCS
	385
	1521
	1751
	315
	1879
	1648
	270
	1434
	1656

	HPER
	629
	2949
	2869
	581
	3007
	3085
	472
	3071
	3005

	Ldrshp/Res.
	929
	979
	778
	789
	684
	966
	1794
	4086
	966

	Teacher Ed.
	1881
	3337
	3119
	1785
	3676
	3070
	1053
	1023
	3377

	Totals
	4760
	11306
	11003
	4307
	11817
	11406
	4465
	12107
	11281


Goals and Related Outcomes

2009-2010

· Clarify vision for practices that constitute effective teaching in the College of Education and establish measures of same


Evaluation: Review of vision statement and associated measures [SP 3; QEP 1, 4]


Outcome(s):

· The first step in clarifying this vision was review and revision of the Conceptual Framework which undergirds the work of the College of Education Unit. The Conceptual Framework Committee conducted preliminary review, followed by an annual retreat of all unit faculty in October 2009. It was the consensus of the committee and the faculty members that the essential guiding principles associated with the Conceptual Framework should remain the same; however, it was determined that the descriptors associated with each principle needed clarification and elaboration. This process has been completed. (See Appendix I for a copy of the Guiding Principles.) 

· Further, the College of Education Administrative Council considered the need for a system for examining how courses are taught in the COE, as well as assisting faculty in their abilities to teach rigorous content, effectively engaging students. The Council identified three initial prongs for this process: review and revise the COE faculty evaluation process; establish a task force to make recommendations related to the delivery of online courses and programs; and identify guidelines for enhancing face-to-face teaching in the College. The evaluation process was revised to more clearly align with the Meritorious Achievement Document, while streamlining and focusing faculty self-reflection/goal-setting.  The Online Task Force has provided recommendations which will be considered in the upcoming academic year. CEAC has recommended that course evaluation indicators be identified as salient points around which to organize recommendations for a process to assist faculty in enhancing teaching.

· Increase funding through grants and contributions by a minimum of 2%


Evaluation: Documentation of funding awards and contributions [SP 4, 5]


Outcome(s): 

· The Delta Health Alliance grant increased from $1,250,000 to $1,400,000 during the 2009-2010 academic year. A funding agreement signed with the Blue Cross & Blue Shield Foundation in June 2009 provided $700,000 for the Healthy Campus/Community Initiative through December 2009. Additional funding in the amount of $564,000 was awarded in January 2010. Several smaller grants were continued at approximately level funding and the E-learning program’s appropriation increased from $300,000 to $350,000. (See Appendix II for a table of funding sources/amounts.) Therefore, this goal was far exceeded. (Note: I have some question about dates we are to use when attributing grants to a particular year. Therefore, I am describing activity that impacted the past academic year.)  

· Increase overall enrollment in the College of Education by a minimum of 2% (through expanded programs and innovative program/course offerings, as well as vigorous recruiting practices) [SP 1, 2; QEP 1, 2, 3, 4]


Evaluation: Review of enrollment reports from Institutional Research and Planning 


Outcome(s):

· Review of enrollment reports from Institutional Research and Planning (See Appendix III for enrollment table) reveals an overall 3.05% increase in enrollment in the College from the previous academic year, thereby exceeding the goal.
· Some shifts in individual program enrollment patterns can be attributed to anomalies such as course offering rotations and the like. However, each will be reviewed with chairs in light of trend data to determine if further action is required.
· Increase overall credit hour production in the College of Education by a minimum of 2% (through expanded programs/and innovative program/course offerings, as well as vigorous recruiting practices) [SP 1, 2; QEP 1, 2, 3, 4] 



Evaluation: Review of enrollment reports from Institutional Research and Planning 



Outcome(s):

· Since spring 2010 credit hour production data is not yet available, summer 2009 and fall 2009 increases over summer 2008 and fall 2008 were used to determine the achievement of this goal. An increase of 2.76% in total credit hour production for these semesters was calculated. Therefore, this goal was met and slightly exceeded. Off-campus programs (Hinds Community College, Tishomingo County) and online programs/courses are factors in this increase, as well as ongoing recruitment.  (See Appendix IV)

· Increase annual number of graduates for the College of Education by 2% (through attention to advisement/retention efforts) [SP 1, 2; QEP 1, 2, 3, 4]

Evaluation: Review of graduation numbers reported by Institutional Research and Planning)

Outcome(s):

· Institutional research has not yet released this information. Unofficial calculations show an increase of 1% in the number of graduates in the College for the 09-10 academic year. If IR upholds this number, this goal will have fallen slightly short. This goal is difficult to achieve over the short term, as candidates are on a trajectory that typically is not influenced in the last two semesters. Goals relevant to graduation rates need to be considered within a two- to five-year plan.

· Increase scholarly publications by College of Education faculty by 15% (through faculty development efforts) [SP 3,5; QEP 1,3,4]

Evaluation: Review of summary of faculty activity scholarship reports 

Outcome(s):

· The College of Education went into its Spring 2007 accreditation visit with a cited Area for Improvement from the previous cycle’s visit. Specifically, it was found that “Faculty in the doctoral degree program are not adequately involved in scholarship, research, and publishing is inadequate.” Former Dean, Dr. Lynn House, had launched the Delta Education Journal in hopes of increasing publications and the culture for research. However, the NCATE team viewed this as an in-house journal and continued the Area for Improvement. For some time, I have felt that the Thad Cochran Center for Rural School Leadership and Research functions in name only. This was due in part to the fact that feedback from individuals who served as Chair of Educational Leadership and Research indicated there was not adequate time for the person in that role to develop a research agenda. A search for a director of the Center was unsuccessful in fall 2009.

· A respected consultant in the area of rural school research, Dr. Hobart Harmon, has provided counsel about next steps for improving the Center’s viability and increasing research. These are represented in 2010-2011 goals.

· A recent search for a Center Director has netted one applicant, who will be interviewed in the coming week.

· The DHA grant proposal was written to allow for visiting expert faculty to work through the Center to advise and support faculty and students.

· The Delta Education Journal, through the efforts of Dr. Jules Troyer and an advisory committee, has reorganized to solicit research from peers across the region and country through an online publication, thus raising the bar in terms of becoming recognized as a peer-reviewed journal.

· The goal of increasing publications by 15% during the 2009-2010 academic year fell short by 4.3%, with an increase of 10.7%. Faculty received regular notification and encouragement with respect to journals that offered reasonable opportunities for publication and professional development in APA style and the development of a research agenda. It is important to note that goals probably need to span a two-year period because of the lengthy process required in having a publication accepted.
Faculty Scholarly Productivity

State/Regional/National Scholarly Presentations, Workshops, and Juried Presentations:

03-04
04-05
05-06
06-07
07-08   08-09
09-10

57
85
143
149
146      188
121

Publications:

03-04
04-05
05-06
06-07
07-08   08-09
09-10

19
38
41
43
39        28
31

· Implement strategies identified for the Redesign of Teacher Preparation Programs [SP 1, 2, 3; QEP 1, 2, 3, 4]


Evaluation: Analysis of results of external review of program proposal and State Process and Performance Review Report


Outcome(s):

· A program proposal for the redesign of teacher preparation programs at Delta State University was submitted to the Office of Academic Affairs at the IHL in October 2008. Final ratings for the redesign proposal were received in July 2009, with ten issues receiving satisfactory ratings and two issues receiving exemplary ratings. (Note: Institutions were informed that relatively few exemplary ratings were given on issues.) An update was provided to the IHL during the spring 2010 Process and Performance Review visit, conducted jointly with the Mississippi Department of Education. At that meeting, both the teacher preparation and educational leadership programs were cited as having met all standards.

· Improve physical plant (i.e., new carpet in Ewing; renovations to Ewing Conference Room and Faculty Commons; installation of fitness trail for intramural field; completion of Health and Wellness Center) [SP 4, 5]


Evaluation: Inspection of identified improvements


Outcome(s):

-
All aspects of this goal were met with the exception of carpet in Ewing. Mr. Greg Redlin had indicated that funds would be available for new carpet; however, they did not come through. New carpet was installed only in the Conference Room, Ewing 325. This goal was met. Ewing 325 was outfitted with a projector, screen, and computer, as well as a conference call system. Some new furnishings were bought, carpet was replaced, and walls were repaired. 

-
The faculty lounge kitchen cabinetry was repaired and painting was completed. In the Forrest E. Wyatt Center, a room was remodeled to become a Dietetics and Nutrition Counseling Center with state-of-the-art equipment and materials; other areas were painted; and equipment was updated in the Fitness Center and the Exercise Physiology area. Several computers and other electronic devices were purchased. The Fitness Trail was completed and plans for the installation of lighting are underway. Facilities management staff assisted with the addition of a sculpture for the entrance to Ewing Building.
· Meet accreditation guidelines for National Association for the Education of Young Children (NAEYC) for Child Development Center [SP 1]


Evaluation: External assessment of Center programs by evaluators 

Outcome(s):

· Candidacy and portfolio materials (6 portfolios) are being completed currently to meet a May 31st submission date, with review by a consultant from the Mississippi State University Early Childhood Center. Subsequently, a site visit will be made by early in the fall semester of 2010.
Strategic Five-Year Plan
The College of Education Administrative Council met in retreat in May 2010 to develop a strategic five-year plan aligned with the Delta State University Strategic Plan and Quality Enhancement Plan. This five-year forecast was developed around five overarching themes, which the COE leadership team feels are central to the healthy growth of the College and its programs, with service to students and citizens of the region as a primary focus. These identified themes include the following: Quality; Research; Recruitment, Enrollment, and Retention; Diversity; and Identity. A brief description of each theme is provided. Since fundraising is considered a means to an end, it is not addressed through a separate focus; rather, it is infused throughout the plan.
Quality addresses accreditation, the capacity of the College to sustain and expand programs and services, and the development of a culture of self-reflection and growth resulting in a plan of continuous improvement. [GP 1, 2, 3, 4, 5; SP Goal(s) 1, 2, 3, 4, 5; QEP Goal(s) 1, 2, 3, 4]*
Research focuses on the need to develop a research agenda for the College of Education, focusing primarily on rural school research, utilizing the Thad Cochran Center for Rural School Leadership and Research as an active hub for ongoing research and dissemination of same. [GP 1, 2, 5; SP Goal(s) 1, 2, 3, 4, 5; QEP Goal(s) 1, 2, 3, 4]
Recruitment, Enrollment, and Retention addresses the need for a systemic plan for analyzing enrollment patterns, strategic recruitment, and attention to retaining students in programs once enrolled. [GP 2, 3, 5; SP Goal(s) 1, 2, 3, 4, 5; QEP Goal(s) 1, 2, 4]
Diversity addresses the need to expand the vision of the College of Education across a range of issues, from curriculum to hiring and equipping a faculty and staff that is culturally responsive to the needs of students.

[GP 3, 4; SP Goal(s) 2, 3, 4, 5; QEP Goal(s) 1, 2]
Identity refers to the unique role the College of Education fulfills within the region and beyond. The College of Education seeks to be identified as providing leadership for the region in the promotion of healthy schools and communities.  [GP 1, 2, 3, 4, 5; SP 1, 2, 3, 4, 5; QEP Goal(s) 1, 2, 3, 4]

* GP – College of Education Conceptual Framework Guiding Principles 
   SP – Delta State University Strategic Plan

   QEP – Delta State University Quality Enhancement Plan
Five-Year Forecast
	Year One – 2010-2011


· Quality
Accreditation

· Submit program folios for initial programs in teacher preparation and educational leadership to specialized professional associations

· Host successful NAEYC site visit – Child Development Center

Capacity

· Provide professional development for faculty engaged in submitting accreditation documents

· Launch Educational Specialist Degree Program in School Counseling and track in Master of Education degree in Educational Leadership for Independent Schools

· Continue to increase enrollment in online and off-campus programs (e.g., Hinds Community College) and expand field experiences, including virtual experiences

· Monitor growth of all programs and seek funding internally and externally as merited

· Identify and build relationships with top five funders for the College, as well as funders and agencies for each division

Culture

· Establish criteria for quality control in online/traditional course/program delivery (utilize task force recommendations, course evaluations to isolate key indicators and develop processes)

· Provide professional development fostering a culture of self-reflection and growth for faculty/students

· Host annual faculty retreat focused on utilizing assessment data for continual improvement
· Research 
· Establish criteria associated with research activity in College of Education  (responsibility of Thad Cochran Center Director)

· Identify collaborative partners for research and target publications/audiences for published research

· Utilize expert visiting scholars to assist in developing a research agenda

· Initiate online journal with expanded editorial board and increased rigor through peer review process

· Seek grants in addition to DHA to support Center (e.g., NIH)
· Enrollment, Recruitment, and Retention
· Assess enrollment gains and losses against benchmarks

· Conduct market analysis to consider potential of off-campus sites

· Develop professional quality brochures for all programs using standard template

· Build a stronger social networking presence through the website 

· Work with Graduate and Admissions/Recruitment Offices to develop a master plan for recruitment

· Work through Advisement System and Banner to develop strategic plan for retention, with pre-registration as a focus/gate-keeper
· Diversity (The following will be approached with consideration to University Diversity Committee recommendations.)
· Expand vision of diversity in COE to represent all components in NCATE definition

· Expand charge of COE Diversity Committee to include having programs review Diversity Proficiencies and make decision about appropriateness college-wide, review curricula in COE programs relevant to proficiencies

· Establish guidelines in COE for securing diverse faculty and clinical experiences
· Identity
· Hire Center Director to spearhead establishment of Thad Cochran Center for Rural School Leadership and Research as a hub for rural and healthy school research 
· Initiate research agenda for the COE through the Cochran Center
· Continue to build health emphasis through infusion of healthy school’s curriculum, delivery of fitness programs, education, and support for campus and local community 
· Host Healthy Schools Best Practices Conference for Cleveland School District 
· Continue to provide services to the campus and larger community through the Forrest E. Wyatt Health and Wellness Center

	Year Two – Three 2011 - 2013


· Quality
Accreditation 

· Complete CACREP self-study; host successful site visit

· Complete ATEP self-study

· Continue monitoring of Unit Assessment System and implementation of NCATE accreditation standards
Capacity

· Increase focus on relationship building and funding support for Early Childhood Center, leveraging NAEYC accreditation

· Continue to monitor growth of all programs and seek funding internally and externally as merited

· Continue to expand off-campus and online offerings based on market demand

Culture

· Continue to host annual retreats focused on utilizing data for continual improvement of programs/services

· Implement quality control plan for both online and traditional classes/programs

· Provide professional development to support faculty, staff, and students in creating a culture of self-reflection and growth
· Research
· Set appropriate minimum growth targets for faculty research and monitor annually

· Provide ongoing support and professional development for faculty
· Continue work with collaborative partners to identify and address rural school issues through research, thereby expanding research agenda
· Expand capacity of Thad Cochran Center through the addition of research assistants and support staff as needed

· Continue to build partnerships focused on providing external funding to support Cochran Center 
· Enrollment, Recruitment, and Retention
· Assess enrollment gains and losses against benchmarks; set appropriate annual goals based on same

· Based on market analysis, identify courses and programs for delivery at off-campus sites

· Update website and all recruiting materials

· Implement and monitor master plan for recruitment developed in Year One

· Implement and assess retention plan enacted through advisement; adjust as necessary

· Work with Institutional Research to establish baseline retention rate for COE
· Diversity
· Provide professional development to unit faculty on culturally responsive teaching

· Monitor Year One progress and adjust plan as necessary
· Identity
· Expand the Thad Cochran Center’s identity through affiliation with national rural school and research organizations and the articulation of a research agenda

· Increase support staff (i.e., expert scholars, research assistants) as needed to fully implement research agenda

· Continue to provide professional development tailored to the needs of faculty and researchers
· Establish professional development site at local schools (e.g., Bell Academy, with focus on health); 

· Provide collaborative leadership (through DAAIS) to strengthen rural region of the Delta (i.e., through research, healthy schools model emphasis, and general health, fitness, and nutrition needs in the region)

	Year Four – Five (2013 – 2015)


· Quality
Accreditation 

· Submit Institutional Report and host successful NCATE site visit

· Maintain accreditation for all programs 

Capacity

· Establish Early Childhood Center to provide training for local child care providers and parents with focus on training for infants, toddlers and two-year-olds

· Provide leadership in research through Thad Cochran Center for Rural School Leadership and Research, with national network of rural partners established

· Continue systematic review of programs within College to inform decisions about growth, reduction, and/or transformation of programs

· Increase funding from external sources (e.g., Foundations such as Kellogg, Phil Hardin, DHA, Federal Grants, others) as Centers gain capacity that will provide leverage for partnerships

Culture

· Sustain model of continual improvement throughout COE through annual retreats to establish vision and review data for programmatic and unit decision making
· Culture of self-reflection and growth evidenced through annual evaluation and feedback loop
· Research
· Meet accreditation standards for research

· Maintain regular publication of online journal

· Identifiable research agenda in existence with documented body of work (increase of 20% in scholarly publications over five -year period)

· Funding secured to support ongoing research 
· Enrollment, Recruitment, and Retention
· Net gain of minimum of 2% in overall enrollment in COE, with all programs experiencing net growth over five-year period

· Review of benchmark data in retention to determine correlations between retention and graduation
· Diversity
· Use established guidelines (COE and University) to audit curriculum and faculty diversity to determine if established criteria have been met
· Identity
· Thad Cochran Center and College of Education strongly identified with addressing rural school and health issues

· College of Education characterized as preparing teachers and leaders equipped to establish healthy, high-achieving schools 

· Professional Development Site established where action research/healthy schools components are evidenced 

Projected Goals

2010 – 2011

· Promote effective teaching in the College of Education through the identification of indices of quality

Strategies: During fall semester, identify key indicators on course evaluations associated with quality teaching and establish task force to recommend process for analyzing teaching through peer or chair evaluation, coaching, etc.; Pilot the process during spring semester;  During fall semester, consider recommendations of Online Task Force in developing guidelines for improving online course delivery; Implement guidelines in spring 

Evaluation: Review of feedback/instrumentation from pilots [SP 3; QEP 1, 4; GP 1,2,3,4,5]
· Maintain DHA funding level; identify five potential funders and establish relationships, whether through grant submission, asks, etc.; Each division will identify a new potential funding source 

Strategies: Work closely with Foundation, develop schedule of regular contact/visits after identification of top prospective funders; develop calendar for grant writing and writing teams
Evaluation: Documentation of funding award from DHA and status report on “top five” list for college, individual lists from divisions [SP 4, 5]
· Increase overall enrollment in the College of Education by a minimum of 1% (through expanded programs and innovative program/course offerings, as well as vigorous recruiting practices) [SP 1, 2; QEP 1, 2, 3, 4; GP 5]
Strategies: Work closely with Graduate Office and Admissions to develop recruitment plan; develop retention plan through advisement and monitor (Note: The COE has had rapid growth in some areas in recent years and realistically expects that this might taper a bit; therefore, recruitment will continue, but increased attention to retention is priority.)
Evaluation: Review of enrollment reports from Institutional Research and Planning 
· Increase overall credit hour production in the College of Education by a minimum of 1% (through expanded programs/and innovative program/course offerings, as well as vigorous recruiting practices) [SP 1, 2; QEP 1, 2, 3, 4; GP 5]

Strategies: Mirror those for enrollment, with continued focus on market analysis to ensure strategic delivery of courses

Evaluation: Review of enrollment reports from Institutional Research and Planning 
· Increase annual number of graduates for the College of Education by 1% [SP 1, 2; QEP 1, 2, 3, 4;   GP 5]
Strategies: Develop and implement retention model through advisement (Note: Immediate impact on graduation numbers will likely not be seen--as candidates who are not currently on track for graduation may not can meet requirements even with enhanced advisement.)

Evaluation: Review of graduation numbers reported by Institutional Research and Planning)
· Increase submission of scholarly publications by College of Education faculty by 15% [SP 3,5; QEP 1,3,4; GP 2,5]
Strategies: Work with Director of Thad Cochran Center for Rural School Leadership and Research to develop research agenda and increase support for faculty conducting research
Evaluation: Review of summary of faculty activity scholarship reports/submissions

· Meet accreditation guidelines for National Association for the Education of Young Children (NAEYC) for Child Development Center [SP 1]
Strategies: Develop and submit self-study, utilizing feedback from consultant prior to cite visit; conduct mock visit in preparation for the visit
Evaluation: External assessment of Center programs by evaluators
· Prepare program folios for initial programs for submission to specialized professional associations
Strategies: Provide support, oversight, and consultation for program coordinators and faculty charged with preparing folios; Monitor development of folios (Unit Assessment Director, NCATE Coordinators) [SP 1; GP 4,5]

Evaluation: Preliminary evaluation by Unit Assessment Research Director; recognition reports by specialized professional associations


Attachment A

 DELTA STATE UNIVERSITY 

Unit Strategic Plan and Annual Report -- Academic Year 2009-10
Administrative/Support Unit
Submitted by: Dr. Katherine Rasch, Unit Assessment Research Director

I. Unit Title:  College of Education


School/College or University Division:  College of Education


Unit Administrator: Leslie Griffin
II.
Educational Program Learning Outcome Assessment Plan (Academics)/User Outcomes Assessment Plan (Non-Academics)


Learner Outcomes identified for the major. For User Outcomes (primarily non-academic units) use TABLE II. 

	TABLE I – Student Learning Outcomes


	A. Learner Outcome

What should a graduate in the 

College of Education  know, value, or be able to do at graduation and beyond?
	B. Data Collection & Analysis

1. What assessment tools and/or methods will you use to determine achievement of the learning outcome?  2. Describe how the data from these tools and/or methods will be/have been collected.  

3.Explain the procedure to analyze the data.
	C. Results of Evaluation

What were the findings of the analysis?  
	D. Use of Evaluation Results

1.List any specific recommendations.
2. Describe changes in curriculum, courses, or procedures that are proposed or were made/ are being made as a result of the program learning outcome assessment process.

	# 1 Content and Pedagogical Content Knowledge- Demonstrate mastery of the knowledge and skills associated with both the content and pedagogy


	Undergraduate Programs

1. The PRAXIS II Subject Area Tests and the PRAXIS II Principles of Learning and Teaching (PLT) state licensure tests will be used. 

2. The PRAXIS II examinations are nationally-normed assessments administered by the Educational Testing Service (ETS). 

3. PRAXIS II pass rates were provided to the COE by the ETS. The most recent scores provided were from 9/1/07 – 8/31/08. In addition, the information prepared for the MS DOE for the federal Title 2 reporting has been used.
Graduate Programs

1. The admission Tests of Verbal Ability will be used, with the exception of the MAT Program. The MAT and Special Education Programs will use the PRAXIS II Subject Area Tests rather than the Tests of Verbal Ability.  The results of the comprehensive examinations will used in all graduate programs as a second assessment of content and pedagogical content knowledge. 

2. The Tests of Verbal Ability and the PRAXIS II are nationally-normed assessments; scores were provided to the COE by the testing companies that administered the tests. Program coordinators will use spreadsheets to collect the data from the comprehensive examinations. 

3. Standard scores were  provided for the Tests of Verbal Ability. For comprehensive examinations, pass rates will be reported. 


	Since passing Praxis is a requirement for initial teacher preparation program completion, number reported for program completers (n=74) indicates passing rates of 100%.  The ETS shows all examinees that are identified as having matriculated from Delta State University. These figures may include examinees who were unsuccessful at one administration and subsequently successful when they retook the exam.  Pass rates for Aug 2008-Aug 2009 indicate the following:

Art Education, n=6 100%pass;

Biology n=14, 50% pass;

Early Childhood Education, n=15, 100% pass;

Elementary Education, n=68, 82% pass;

English, n-22; 86% pass;

Mathematics, n=4; 55% pass; 

Physical Education, n=26, 88% pass; Social Studies, n=28; 82% pass; Special Education, n=24, 100% pass; Principles of Teaching and Learning K-6, n=70, 91% pass; Principles of Teaching and Learning 7-12, n=47, 98% pass.
Students are continuing to be successful on the comprehensive exams. 100% of education leadership (Med), 100% of MAT, 100% of EdD, and 83 % (1 student failed) of EdS in elementary education passed comprehensive exams on the first attempt.

For the Educational Leadership Licensure Exam, (SLLA) data, Delta State’s mean was 182, Mississippi’s is 169.  

For the Special Education students, There was an improvement in writing on the comps; content elements related to the standards improved, breadth and depth has gone down.


	Praxis preparation for candidates is being provided for candidates.  There will be further analysis of subscores during this year to ensure that there is curriculum alignment to test specifications.   High pass rates on the Principles of Teaching and Learning Tests indicate that programs are providing the requisite knowledge for candidates in those areas.

Faculty are currently studying the predictive validity of the Test of Verbal Ability.  

Results from comprehensive exams are encouraging.  In the Ed.S. program in elementary education, the migration to on-line enrollment has necessitated some orientation and preparation for comprehensive exams to improve the pass rates for that program

Guidance and Counseling Praxis scores indicate that of the 11 examinees, 82% passed the exam.

Continued study of the preparation for these candidates will be conducted by program faculty.

	#2 Ability to Plan  - Demonstrate mastery of the ability to plan and support the planning of instruction for P-12 students
	Undergraduate Programs

1. The STAI Domain I (Planning and Preparation) will be used in student teaching and in methods courses.  

2. Data will be collected in TaskStream. 

3. Mean, median, standard deviation, and score distributions will be calculated. 

Graduate Programs

1. Program-specific assessments will be completed in field experiences and in practica/internships.

2. Program coordinators will use spreadsheets for data collection.  

3. Descriptive statistics will be calculated.
	Undergraduate Programs

This is a year of transition for instrumentation. The state has moved from the STAI as a measure for the final internship to the TIAI.  The instrumentation for the STAI had a 1-4 scale; that for the TIAI has a 0-3 scale.  So the data from those who piloted the TIAI in the Fall of 2009 in methods courses and internship has to be studied separately.  

For methods course candidates (N = 74), average ratings ranged from 1.94 (1 = Unacceptable) to 4.00 (4 = Outstanding). For student teachers (N = 76), ratings given by Cooperating Teachers and University Supervisors were in the Acceptable range, as is required by the state.

     Across 2009, Methods Course Instructors, Cooperating Teachers, and University Supervisors identified “1. Specifies or selects learning objectives for lessons” as a strength. In the student teaching spring and fall semesters, Cooperating Teachers and University Supervisors gave the lowest rating to Indicators related to knowledge of student needs and incorporating diversity.  The same indicators received the lowest ratings in the methods courses.

For the MAT program, significant changes have been made in assignments in the past year.  No data reported for spring 2009.  The Student Teacher Assessment Instrument (STAI) administered to the fall 2009 candidates resulted in 100% of them scoring at the Acceptable or Outstanding level on all three of the STAI evaluations. Data show growth in the area of Ability to Plan: Planning and Preparation from the first to the third evaluation administered.  

The Masters in Special Education uses a modified teacher work sample, the Special Education Unit Planner, to give an expanded assessment of planning and implementation of instruction.  Program goals are set for a 70% pass rate. In spring the goal was reached, with all of the six candidates passing the requirement. In fall, two candidates passed, two candidates did not complete the semester or the assessment due to personal issues, and one candidate was removed from the program during the semester.  

For the MEd in Educational Leadership, current weaknesses identified were in the area of Standard 2, knowledge and ability to plan instruction and implement an instructional plan.  (55% with concerns as opposed to 40% last year..  In the intern performance assessments, 3 came back with concerns on working with new mentors.  This was a challenge.  While there was growth evident in interns, candidates still need more work instructional improvement.  They are modifying assignments to look at  full-school instructional program.

There is also a weakness in  candidates’ ability to identify and use community resources.  

For Ed.S candidates, there are differences in face-to-face and on-line candidates. Candidates in CEL 705 - Practicum in Early Childhood (N=30) demonstrated the ability to accurately represent content (96.7% met the indicator), develop lessons that moved students toward achieving learning goals (96.7% met indicator), and integrate the content (90% met indicator). Most (96.7%) were able to use a variety of instructional activities and use contextual factors to plan effective lessons. Weaknesses were noted in the candidates’ ability to align  lessons with learning goals (6.6% partially met or did not meet the indicator). All candidates in CEL 706 (N=14) met all of the indicators for planning.

For the Ed.D., the Needs Assessment Project is completed in CUR 812 (Comprehensive Assessment and Data Analysis) which is offered for doctoral students each fall. The N for fall 2008 was 22 and for fall 2009 was 19.

Overall, the Ed.D.  candidates are performing very well on this assessment (92.1% average correct of total possible). The highest scores for this group were section 1 (Identify the Problem) (98%), followed by section 7 (Narrative/Reflection) (96%). The lowest scores were on section 3 (Identify Questions and Data) (90%) and section 6 (Develop and Action/Implementation Plan) (90%). 


	Faculty will be examining the 2 areas identified, knowledge of student needs and diversity.  Curriculum will be reexamined and faculty will explore the knowledge, skills, and dispositions that will be expected of candidates for these ratings.  

In addition, further work will be done to ensure that evaluations are consistent and reliable.

For the MAT, although 100% of the candidates scored at the Acceptable or Outstanding level, the data show that some students had lower scores on “incorporates multiculturalism and diversity in lessons”.  Overall, the candidates demonstrated planning and preparation skills of highly qualified teachers.

For special education, formative evaluation opportunities are being added to courses early in the program of study in order to prepare candidates for planning and implementing instruction during internship and field research classes.  
For the MEd, (14) of the (15) candidates demonstrated proficient or exemplary performance on the ELCC standard elements assessed by this project. One (1) candidate was rated as rudimentary; this candidate was provided individual remediation and allowed to resubmit the project with the required and suggested changes in order to meet the standards. Additionally, all (15) candidates presented their results to their respective school faculties and also to the Educational Leadership Cohort. 
Each candidate was required to submit a follow up to this project that recommended additional changes to improve the project. Faculty have been more diligent looking at the rating scales.

Though most of the Ed.S. candidates demonstrated the ability to plan effective lessons, weaknesses were noted that involved aligning lessons and learning goals.

The instructions were improved to more closely reflect candidate ability to impact student learning. These results seem to be in alignment with the DSU Delta P3 Model since the Unit believes that education is interactive and reflective (Guiding Principle 2). There has been an emphasis on reflective learning. 

Since describing hunches and hypotheses was the lowest area last year, the course instructor and program faculty reviewed this area and this section did improve. All scores increased with the exception section 3 (Identify Question and Data) (92% to 90%). Since these scores are so high, it is believed that this is more of an example of statistical regression to the mean than a decrease in candidate ability in this area.

	#3 – Professional and Pedagogical Knowledge and Skills  - During student teaching, internships and practica, demonstrate the knowledge, skills, and dispositions necessary for effective teaching and school administration.
	Undergraduate Programs
1. Indicators 9 – 42 of the STAI will be used to assess student teaching.

2. The data will be collected in TaskStream.  

3. Mean, median, standard deviation, and score distributions will be calculated. 

Graduate Programs

1. Program-specific assessments will be completed in practica and internships.

2. Program coordinators will use spreadsheets to collect data. 

3. Descriptive statistics will be calculated. 


	In most of the indicators from 9-42, candidates are highly rated (mean of 3.6 or better on a 4 point scale) for performance.  Results are consistent for cooperating teachers, and across the ratings of university supervisors for student teaching.  The areas where performance is consistently lower (mean less than 3.6 on final evaluations and  less than 3 on formative observations.  They are:

Communicating with parents,

Using technology and resources

Using community resources

Classroom management

No data reported for spring 2009 for the MAT.  The Student Teacher Assessment Instrument (STAI) administered to the fall 2009 candidates resulted in 100% of them scoring at the Acceptable or Outstanding level on two of the three STAI evaluations. Data show growth in all areas from the first to the third evaluation administered.  

For the Masters in special education, the Teacher Data Collection and Reflection Project, a revised version of the equivalent section of the Teacher Work Sample is used to evaluate impact on student learning. Program goals are set for a 70% pass rate. In spring the goal was reached, with all of the six candidates passing the requirement. In fall, two candidates passed, two candidates did not complete the semester or the assessment due to personal issues, and one candidate was removed from the program during the semester.  

In the MEd in Educational Leadership all candidates got ratings of 3 or 4 on a 4 point scale for each of the 9 standards on which they are evaluated.  In most cases, candidates received all 4’s.  Individual comments related to the particular candidate and setting.  First evaluations were not used because not all school-based  mentors had been trained by that time.

For the Ed.S. program, most candidates in CEL 705-Practicum in Early Childhood (N= 30) received either outstanding or acceptable ratings in all areas of the STAI. Marginal ratings were greatest for providing a variety of instructional strategies (16.7%), accommodating differences (16.7%), allowing opportunities for problem solving (16.7%), identifying and addressing misconceptions (16.7%), and asking higher-order thinking questions (16.7). All candidates in CEL 706 (N=14) received acceptable ratings in all areas of professional knowledge and skills during clinical practice.

For Ed.D. candidates, data from  AED 737 is used.  Candidates averaged 95% on composite evaluations of the projects, 

	There is some variability in these ratings across programs and different levels of discrimination from the supervisors of different programs.  Further study is needed regarding the uniformity of expectations and the specific knowledge, skills, and dispositions expected, since the state expectations for rating are that all student teachers attain a level of 3 or 4 for program completion.
Over the three fall 2009 evaluations, the MAT candidates demonstrated effective practice in the classroom.  The four areas evaluated were (1) communication and interaction, (2) teaching for learning, (3) managing the learning environment, and (4) assessment of student learning.  The data show their weaknesses to be “Incorporates technology and resources”, “uses higher-order questions”, and “uses community resources”.  Most of the districts represented in this cohort are poor districts with little or no technology and/or community resources.  All three weak areas fall under the section, teaching for learning.   The MAT faculty will work with the undergraduate faculty to continue study of this area.

Although the special education candidate pass rate was acceptable, faculty members believe that quality is still an issue. Opportunities for field based formative evaluation are being extended into CSP 686, 640 and 643, courses taken early in the program. 

For the MEd, an analysis of mean scores showed improvement and growth from Internship 2 to Internship 3. Candidates received the highest possible mean scores, 3.86 and 4.0, on ELCC Standard 5 reflecting their ability to act with integrity, fairly and ethically.  Candidates’ mean scores also demonstrated growth and strong performance in the areas related to vision; instructional leadership; working with and responding to families and community members; and understanding, responding to and influencing the larger context. The mean score of 3.5 for ELCC standard 3 was the lowest. While the 3.5 indicates at or above expected levels of performance for the cohort as a group, this score most probably reflects the comments about candidates needing more experience with budgeting and finance. 

Ed.S. faculty indicated general satisfaction with these ratings and have not indicated that they will be modeling strategies throughout the program to address areas that were not as strong.

This course was revised in 2007. The changes made have been very positive and have allowed the instructor more control over projects candidates choose in the field. Candidates in AED 736 are much better prepared for the workload of this course if they were successful in AED 636.

The average for the mentor evaluations remains consistently high (95 and 98); therefore, program faculty are pleased with the field supervisors’ views of candidate performance. 

	#4 – Impact on Student Learning – Demonstrate mastery of the ability to measure the impact of instruction on student learning for the individual student and the classroom for teacher candidates and the ability to support student learning and development for educational leadership candidates. 


	Undergraduate Program

1.The Analysis of Student Learning and the Reflection and Evaluation components of the TWS will be used with candidates in methods courses and with student teachers. 

2.  Data will be collected in TaskStream. 

3. Mean, median, standard deviation, and score distributions will be calculated. 

Graduate Programs 
1. Program-specific assessments will be completed in field experiences and practica/internships.

2. Program coordinators will use spreadsheets to collect data. 

3. Descriptive statistics will be calculated. 


	Candidate work samples have been developed in a formative process.  All undergraduate programs are using the TWS and faculty present many opportunities for revisions throughout the process during both methods classes and student teaching. Therefore, final results from the rubric do not provide any more than mastery data.

For the MAT program, no data reported for spring 2009.  Candi-dates in Cohort IV, spring and summer 2009, completed all requirements for graduation, there-fore, this demonstrates that the can-didates completed the internship course and were able to demonstrate the ability to plan, implement, and justify their procedures through the teacher work sample (TWS). In fall 2009, Cohort V candidates used the components of the TWS to analyze research-based strategies from pro-fessional literature, discuss how they would use those strategies in their class-rooms, and link the research to the National Board for Professional Teaching Standards.  The candidates were required to develop a 7 day teaching unit during the fall using student data to develop the lessons.

The Individualized Education Case Study presents candidates with a live case study. The case study is rated with a 4-point rubric. The 70% pass rate was reached in the Summer 2009 administration

For the MEd in Educational Leadership, see number 3 above for internship data. In addition, six responses were received from graduates in 2006.  Analysis for the eight items using the 4-point scale are as follows: 

· On three items, “Above Expected” was rated by 100% of the respondents. These items focused on school vision, culture, and ethics.

· On three items, 83% (5 respondents) gave a rating of “Above Expected” and 17% (1 respondent) gave a rating of “Average.” These items focused on managing the school, application of skills during internship, and accommodating individual needs during internship. 

· On two items, 66.67% (4 respondents) gave a rating of “Above Expected” and 33.33% (2 respondents) gave a rating of “Average.” These items focused on collaborating with families/community and understanding the larger context. 
For the Ed.S. in elementary education, most candidates in CEL 705-Practicum in Early Childhood (N= 30) demonstrated the ability to meaningfully interpret student data and draw appropriate conclusions (96.7% met indicator while 3.3% did not meet indicator). Most (96.7% met indicator) were able to demonstrate evidence of the impact on student learning in terms of number of students who achieved and made progress toward each learning goal. Ninety percent met the indicator demonstrating their ability to clearly present analysis of student data. All candidates in CEL 706 (N=14) met the indicators for meaningfully interpreting student data and drawing appropriate conclusions, demonstrating evidence of the impact on student learning in terms of number of students who achieved and made progress toward each learning goal, and demonstrating their ability to clearly present analysis of student data.

Ed.D. data were not available at this time and will be analyzed later this summer.

	Their data will need further analysis and clarification as to how the formative rubrics will be stored in the future.  Candidates’ data show analysis of the growth of their students.  There needs to be study of how the ratings and expectations correlate with the findings outlined in the TIAI and STAI ratings above.

Candidates were given an opportunity to discuss, implement, and reflect on the 7 components of the TWS which provided a deeper understanding of how the components promote differentiated instruction and effective teaching practices.  Growth from the first STAI evaluation to the third evaluation is evident in the data.  The TWS folio will be completed during the spring 2010 semester.  The sequence and timing of the TWS were also changed to provide ample opportunities for candidates to excel.  The TWS now stretches through the fall and spring semesters for more adequate planning and implementation. 

Special education faculty are considering expansion of the assessment so that candidates will be given more opportunities to analyze student data. 

For the MEd, Past ELPPQ results and other candidate performance assessments also identified weaknesses in working with families/community.  During the past year, this area has been strengthened in the curriculum.

Data for this indicator will need to be disaggregated in future years.

No further action is planned at this time.



	#5 Dispositions  - Display the values, commitments, and professional ethics associated with effective teaching and school leadership. 


	Undergraduate Programs

1. The Dispositions Rating Scale will be used. (Note: The versions of the instrument changed between spring and fall 2008.) 

2. Data will be collected in TaskStream. 

3. Mean, median, standard deviation, and score distributions will be calculated.

Graduate Programs

1. The Dispositions Rating Scale will be used. (Note: The instrument changed between spring and fall 2008.) 

2. Data will be collected in Excel spreadsheets. 

3. Mean, median, standard deviation, and score distributions will be calculated.


	Dispositions data for methods students and final internships were analyzed for Spring and Fall 09.  While the rating for the indicator “all students can learn” is very high (3.94/4), two other indicators will demand additional attention.  They are “knowledge of students’ background” and “incorporates diversity.”

For the MAT, candidates generally met expectations or higher on all indicators except for commitment to inquiry.  Six out of nine candidates did not feel adequate in exploring and using professional literature, implementing research-based strategies, or using data to make decisions concerning their students in their self-assessments.  

For the MEd in Educational Leadership, no candidates were scored lower than 3 on any item on the unit’s Disposition Rating Scale.. The mean for each of the items was 3.3333 or higher.

For the Ed.S., there have been new challenges in assessing dispositions with the migration to on-line programs.  A mode of data collection has been established for next year.

For the Ed.D. program, administered during AED 830, the highest scores (10% exceeds expectations and 90% meets expectations) were in the area of professionalism. The lowest scores (90% meets expectations and 10% meets a few expectations) were in the areas of fairness and dependability. 


	The data and ratings from methods to internship improve, but remain among the lowest.  They also correspond to field experience data.

Faculty agreed to spend the 10-11 academic year reviewing curriculum and field experiences.

Candidates for the fall 2009 cohort self-reported that their strongest dispositions were dependability and fairness. The results of this indicator are the main difference  to the data when compared to the fall 2008 cohort.  Also, the fall 2009 cohort reported strong commitment to strive to meet the needs of their students and treating students, families, community members and colleagues with respect and dignity.  Restructuring of the fall and spring semesters and more opportunities to use professional literature should help candidates in identified areas.

For the M.Ed., results indicate that candidates are generally open to diversity and challenge. These results are reflective of interview results when candidates were initially screened in the Spring prior to admission into the program. 

Plans are in place for self-assessment for Ed.S. candidates next year, as well as analysis of how the TWS can provide data for these indicators.

Although the N is quite small (10) for this semester, Ed.D. program faculty are please that the area of professionalism is the highest area. A conference was held with the one candidate who earned the lower scores in fairness and dependability to ensure that he/she improves in these areas. 



	– Follow-Up Surveys are completed by graduates and their employers, and student teachers in order to evaluate the quality of COE programs. The Mississippi Department of Education (MDE) also conducted a survey of first-year traditionally prepared teachers and their principals.


	Undergraduate and Graduate Programs 

1. The COE surveys will be  completed by student teachers during the Spring and Fall 2008 semester, and graduates and their employers during early spring 2008. The MDE survey results were mailed to the COE dean. 

2. For the COE surveys, data will be collected in Excel spread-sheets. There was no informa-tion provided on how data were collected for the MDE survey.

3.  For the COE teacher preparation surveys, mean, median, standard deviation, and score distributions will be calculated. For the COE educational leadership survey, score distributions will be calculated. The number of “Disagree” responses was provided for the MDE survey. 


	The Mississippi Department of  Education surveys all beginning first-year teachers and their principals regarding the adequacy of their preparation.  The instrument parallels the items on the TIAI and STAI student teaching assessments, and asks supplementary questions about the adequacy and support provided by an assigned mentor.  For 2008-2009 data, the questions which had the highest percentage of disagree( preparation not adequate) were related to: Use of family and community resources; Knowledge of federal and state regs for students with special needs; Incorporates diversity in instruction; Uses higher order questioning and promotes critical thinking;  General level of preparation

Data from Delta State University candidates reflected the same responses as those of the state composite ratings.

For MEd in Educational Leadership, please see number 3 above. In addition, Theme identified in the open response items included: 

· Program Strengths–(1) practical experience gained during the internships, (2) moving through the program as a cohort provided support and collegiality

· Program Weaknesses–(1) more time needed on solidifying the understanding of concepts such as improving student learning, (2) more frequent feedback from mentors in the field during internships. 

· The third open response item dealt with “Other Comments.” There were no themes identified. 

There were two graduates of the EdD program in 2006 (three years out). Both they and their employers rated the program “Above Expected” for questions 4, 7, and 8 (community and field experiences). For questions 1, 2, 3, 5, and 6 (vision, instructional leadership, management, ethics, larger context) both employers and one of the two graduates marked “Above Expected” and one graduate marked “Average.” 
	Data from these surveys are consistent with the STAI and TIAI data. Faculty will be examining the curriculum in the 2010-2011 academic years.

Please see analysis in number 3 above.

Since the N is so small, program faculty will continue to evaluate over the next few years to watch for trends.

During the upcoming academic year (2010), this survey will be administered to candidates in their last class (ELR 888 Dissertation Seminar) and to graduates and their employers two years after graduation. This would allow program faculty to receive feedback in a timelier manner in order to make use of the comments for program improvement.
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